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ABSTBACT 

Presented are proceedings froa a 3-day aidtrest 
regional institute held in 1971 for state level personnel and 
university leaders on training needs in areas of physical education 
and recreation for nentally and physically handicapped children and 
adults. Ttro presentations given discuss the design and purpose of 
regional training institutes and theoretical ideas involved in 
education. Training perspectives are covered in ttro presentations 
concerning needs of special education, and needs of physical 
education and recreation* Issues, probleas, and needs are delineated 
in reports froo Illinois, Indiana, lotta, Bichigan, Hinnesota, 
Hissouri, North Dakota, Ohio, South Dakota, and Bisconsin. Also 
reported fron each of the states are an actJ.on plan, trhich usually 
includes a statement of the problen, objectives, scope, resources, 
atid a concluding statement. Iiisted as a resu3.t of the reports are the 
20 flost pressing issues/concerns for physical education/recreation. 
Development of a state plan is the first priority of 10 issues, and 
cooperation aaong special education, physical education and 
recreation is the first priority of 10 issues for special education. 
Ten conclusions concerning the institute are listed including 
acquisition of netr infornation by participants, and need to change 
the prevaili:Qg apathetic public attitude about physical education for 
the handicapped. (Listed in appendixes are institute personnel, 
resource participants, and institute participants; provided are 
evaluation and order foras.) (BC) 
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INTRODUCTION 



The responsibility of oieetlng the challenge of providing physical education 
and recreation programs for the nation's seven million handicapped children Is aa 
enormous one with many Implications. A coomlttment to loprovln^^ the various 
training opportunities for personnel Involved In administering or teaching In 
these programs brought Interdisciplinary teams from ten states to the Midwest 
Regional Institute for Special Education^ Physical Education and Recreation at 
The Ohio State University In September^ 1971. 

The primary purpose of the Midwest Regional Institute was to provide the 
means by which state level personnel and/or college or university leaders from 
special education, physical education and recreation could stimulate the develop- 
ment of various training opportunities for the purpose of enhancing programs of 
physical education and recreation for the retarded and physlcslly handicapped 
children. Each atste's Interdisciplinary team at the Institute coi^slsted of a 
representative from each discipline. In sddltlon, project directors In physical 
education and recreation from the participating states served as resource person- 
nel to the stste teams as needed throughout the Institute. The states represented 
at the Midwest Institute were Illinois, Indiana^ Iowa, Michigan, Minnesota^ 
Missouri, North Dakota, Ohio, South Dakota^ and Wisconsin. 

The specific objectives of the Midwest Institute focused on by the parti* 
clpants were: 

1. Jointly explore end Identify the kinds of training needs 
^ In physical education and recreation for admin 1st rat or a ^ teachers 

and lay people In these fields or related sress within each parti- 
cipating stste and the region as a whole. * 

2. Jointly plsn and develop within a state plan various 
training models for each state In the form of Institutes^ work- 
shops, seminars^ short courses, or any other trslnlng means to 
meet the needs Identified by each particular state* 

3. Jointly explore and Identify the kinds Qf flnanclsl re-* 
sources svallable at the stste and fedc^ral level from the three 
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participating areas and/or any Institutional r«aources within 
the 8tat« which would provide support and permit Implement At Ion 
o£ the training models Jointly developed by special education^ 
physltial education and recreation. 

4. I>evelop a time plan for implementing training model/s 
within a state and /or in the region as may be projected by the 
conference participants. 

Although participation was limited to personnel from state departments and/ 
or college or university leaders^ the Institute did provide for a crosa section 
of representation from special education^ phyaical education and recreation. Hov- 
ever» it vas planned to prepare and distribute widely proceedings of the Institute 
in order that others might share from the interaction of those Individuals who 
participated in the Institute. With such balanced representation^ it was felt 
that such sharing would be meaningful. 

The material in this publication has been derived from 1) a high Input gen* 
eral presentation session* 2) an exploration and Identification session* 3) an 
action plan developsient session) and 4) a survey of needs and problems in physical 
educstlon and recreation as viewed by the participants. The general sessions 
were designed to provide personal Interaction betiv^en the team representatives 
and presenters. The remaining sessions were designed to provide maximum inter- 
action amtmg each state team for the purpose of establishing discipline awareness » 
exploring connion and unique problems and developing an action plsn for an Identi* 
fled need . 

It is anticipated that this Institute and the materials emanating from It 
will serve as a means for change and as a base for other actlvltess In the pro*^ 
fessional preparation of personnel Involved In programs of i^slcal education 
and recreation for the mentally retarded and physically disabled. 
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GENERAL HlESFOTATIOTS 



Regional Training Institutes: Their Design and Purpose 

Hr. William Hlllman» Jr. 
Division on Training Programs 
Bureau of Education for the Handicapped 

A recent review of the Impact of the Physical 2ducatlon and Recreation 
Training Prbgram for the handicapped by personnel of Bureau of Education for the 
Handicapped and the specific consultants to this program revealed some critical 
areas of concern. 

The accomplishments of the Bureau of Education for the Handicapped training 
program to dat^ Include the support of curricula planning and program develop- 
ment In approximately 15 universities and colleges and several (2) summer short 
term projects during fiscal years 1970 and 1971. In FY 1971 seversl of the 
planning programs began limited student support with minimal funds. For FY 
\ 1972» the Bureau of Education for the Handicapped recently announced Intentions 
of supporting 26 universities and colleges In phyMcal education snd recreation 
(21 with student support » 4 with planning and program development snd 1 with 
technical assistance). 

An Individual review of the operational programs suggests that only a few 
of the programs have extended their training influence beyond the confines of 
the university or the local situation. Few of the schools have conducted work- 
shops or Institutes on physical education and recreation for the handicapped 
children on a state and national level » therefore » It was recoamended by the 
panel of consultsnts that a aeries of Institutes be conducted Involving state 
level and university/college personnel on the subject of manpower and training. 
The Problem In Focus 

The Inclusion of physical education and recreation services to the handle- 
capped child with. Its existing manpower st4>ply Is a basic need If we ere to aid 
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in neeting the deiunda of future prograoDlng in all aervices to the handicapped. 
, liTaining ie necessary to fully utilize generalist* up-date specialist and pre* 
pare nev personnel. 

The development of training resources for physical education and recreation 
for handicapped children has been limited in its scope due to fiscal and human 
resources during the past few years. 

In an effort to have further impact and more fully developed training pro- 
grau St all levela in relation to physical education and recreation for the 
handicapped » the need to involve personnel concerned vith the full dimensions 
of services to the handicapped Is recognised. The involvement of state level 
personnel as wll at college or university dealitig vith special education^ rec- 
reation and physical education services is seen as imperative toic future growth 
in these training programs. 
Inntitutes ; Iheir Oblectives and End Products 

The use of regional institutes as one means to extend the Influence of 
present training prograais of {diyaical education and recreation can be an effec*^ 
tive tool to accoq>li8h several objectives in developing solutions to the 
problem noted previously. More specifically the regional institutes hopefully 
will effect coHMinicstion between personnel of various state sgcncies and Insti* 
tutions of higher learning directly concerned with training for isork with 
handicapped children. Secondly* auch institutes will serve as a meana to invea* 
tigate the existing training sources as well as determine other potential re- 
sources for training in physical education and recreation for the handicapped 
children. Final!ly» the development of an outline of a state plan for effective 
preparation of personnel in physical education and recreation for handicapped 
children vill be possible through regional meetings. 

The anticipated outcomes from such institutes could make easential contri* 
butions to the furure growth of training programs in physical education and 
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recreation. The regional approach could serve to produce the folloylng end 
producta : 

t. The Interaction of stane agency* university and college* and service 
personnel relating to training of Physical Education and Becreatlon 
personnel to work ylth handicapped children. 

2. A suggested State plan from each State participating on hoy to Increase 
training resources xelated to Physical Education and Recreation. These 
plans could Include model Institutes. 

3. The development: of specific training institutes and course work In 
SEA*s universities and colleges and other related agencies* 

It Is anticipated the Institutes will utilize a variety of formats in meet- 
ing the objectives as veil as vary In the degree to which the genersl objectives 
are mat or in establishing other objectives. Similarly^ tite flnsl product of 
each institute vlll be unique for each region and shaped to the needs identified 
by the participants. 
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KnoifIedge» Socletyt sod the Individual t 
Vlut U ESMQtlal? 



Jack S» Fryvltr 
Profeaaor and Cbalmaa 
Currlcultai aod Foundatlou 
The Ohio Statt Oalveralty 
Coludbua, Ohio 43210 



I mm very pleased and honored to be with you tbla aornlng. I would like to 
explore what I think la a rather co^»leit aet of Ideaa. I will not be able to do 
It completely or with any kind of juatlce. what I will do la to ahetcb la para* 
■etera of ay own thinking and hope that aaybe there will be aow touchatonea 
that you can tie Into or aoae Ideaa that aay be appropriate to your own thlidclng. 
I will acfcttowledte at the oui^aet that thla la not going to be a nice neat tidy 
speech which I can aiMarlae * I* 2« 3, * and draw a :ilne at the end It won't 
co«e out that way. Vm not going to apologise though becauae I m hopeful that 
the Ideaa will be Intereatlng and uaeful to you aa they have been to ae* 

One doean*t have to be very bright or very perceptive to rccognlso thet the 
whole field of education la In pretty aerloua trouble. 7C not going to go 
through all the thlnga aeaociated with that, but In aany w^^-a I think we ere 
beglnnlog a aerloua reaaaeaaaent of the entire edueatleji ^^avor. It la die* 
turblng and dlacouraglng for those of ua who have beet; si-^ education to recognise 
that even though the laat ten or fifteen yeara have been yoara of fantaatlc 
effort* treaeodoua Innovation and wmuMntal Invaataent of antrgyt reaourcea 
and aoneyt It la very difficult to find pec»ple who feal good about education* 
let alone feeling aatlafled about education* Alaoat everybody la uncoaf ortable t 
dlaaatlaf iadt Irritated and aggravated* A lot of talk la about the concern for 
aooey* ao we have the preaent accountability* 

I waa Intereated to hear Ikan Itorial froa the School Counsel lo London give 
a preaentatlon at Denver about « aooth ago. She aald* "Ifou know In 1870 the 
Brltiah Parliaaent paaaed a law called Bayaent By laaulta. The Idea waa to pay 
people for what children learn* That waa ao atriklng and the people who had 
reaponalblllty In education were ao upaet about It* that It taaediately resulted 
in the foraatlon of the British Teachera Iblont the equivalent of the MBA. For 
22 yeera the profeaalooal people In England fou^t that law mAtn IC92 they finally 
got that law repealed.** She aaldt "*! have been In Aaarica thla auntr and all 
I hear la talk about account ablllry and payaent by reaulta. I aa very dlaep- 
polnted that those of you here In the colonies haveo*t learned froa our eiv«r* 
lence of 100 yeara ago about the futlllry of account ablllry and futility of 
payaent by reaulta. Here you are* aore than s centwy later* atartlng down the 
aeae blind alley that we atarted down one hundred yeara ago; Vm disappointed 
that you Stiaven*t learned froa ua*"* 

I resllae «• have probleaa like accountability and there la a great uocoa- 
fortableneas In education. The peredooc la that It follows a period of treaeodous 
effort* ir.reatodous output* treasodous Inoovstlon; yet by slaost soy sssessaent 
there Is a very serious feeling that post of these efforts to laprove education 
have not peld off* You know we have had aore aooey* aore resourcest aore tlae* 
and aore talent; we have had aoro of everything than we have had before* but 
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hftTe not beea able to «olve the problcu satisfactorily* So uft are onc« Bgsls 
At a point ifh«r« everybody Is poking hie finger et education and pressing real 
hard* It seew to me the question Is^ are ve going to respond tn the sane vay 
or a different way? I think «e have to respond differently* I am Intrigued 
and Iflpreased by irtiat peter Drucker haa to say In hla bcok» Age of Dlacontlnu * 
ltlea » Drucker la an economist and I am leery of economlata vhen they talk 
about education " but he makes aome points which I think are very uaeful to 
anybody concerned about education* He ssys^ for example* that eight thousand 
years ago In Hesopotamla* the people vho were the teachers^ called acrlbes* 
were also the very same people lAo were physicians and healers* He said If 
those teachers vho lived In ancient Mesopotamia came to America today and valked 
into the operating room of a modern hospital* those people vho had been trans- 
ported through tiflbe and space wouldn't have any Idea ^at was going on and would 
be completely aatonlahed* But If those people walked Into a clataroom of America 
today thay would feel at home* He aald everything has changed In the field cf 
medicine; almost nothing haa changed In the fi^eld of education In eight thousand 
yeara* ftt have carpet on the floor* and people doR*t take atlcks and draw In 
the sand but have little white thlnga and draw on boards*^ But for all practical 
purpoaaa* education goea on noit just like education eight thouaand years ago* 

Then Drucker makes a very Important points the fact of the matter li that 
during that Intervening eight thousand years* physicians have not grown to be 
more Intelligent; they are no brighter men than they wre el^t thousand years 
ago* In the aame way, people who work In education are no less Intelligent 
than they were eight thousand years ago* It la not a problem of Intalllgence; 
the basic difference le that people In the field of wdlclne have developed 
new toola* Some are conceptual, theoretical toola, and aome are artlfacta* or 
operational toola* Medicine h«a developed nev tools^ which have enabled phyal- 
clans to both expand and extend the Impact of their work In their effort to help 
and heal their fellow man* 

In education there has been only one new tool developed In sight thouaand 
yeara* That la the book, and Drucker Mya moat people who uae that tool don*t 
know how to use It or they wouldn*t lecture from It* That Is a severe Indictment, 
And I don't think It Is completely accurate* but I think It has much validity* 
X thliik that we have not developed new conceptual tools In education* I think 
we have not developed the new tools needed to help us understand the phenomena 
with which we deal* The front cover of Science last week ahowa a photograph 
of blood clotting* magnified tWenty-one thousand times; s very precise picture 
ctf whst la going on physiologically In the human organism* That Kca come about 
t^ecause of the development of new observational devices In physiology and medi- 
cine* We do not have such devices In education* For example* there has been 
very little progress In observational teatlng devices In education during the 
last half-«entury* since the Any Alpha Tests In the first World War* which 
were baalcally multiple choice* pencil and p^pcr* verbal and timed* we have not 
been «ble to break off from that way of observing human behavior* In education, 
w)tien we try to observe* the toola thst we use are hslf a centruy old and In 
tMt have not been Improved very much* I think Druckera' point that there l0 
really only one new tool In the Ust eight thousand yeara Is too harsh but at 
the same zim it aeema to me It points up the crux of the problem* what we need 
in education »a powerful tools; aome of thoae ought to be conceptual* We need 
powerful theoretical Ideas; we need new developments In the theory realm; we 
need new observational tools* new Instructional toola* and new toola of other 
kinds* I don't know how to go about dealing with that kind of need* I thlok 
Drucker haa put his finger on a very serious problem* I do not want to believe 
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Gerel7 that ve need to do core p£ vbat ve hsve alredd; been doing* 1 thlidc that 
has been one of our problems for the last fifteen yeare* I think tK^t If ve 
copied other fields we vould be acre productive* 

I vent to share with you and have you try to re*thlnk som of the theoretl* 
cal Ideas that are Involved la edtscatlon vlth lopllcatlons for irtiat I think sre 
sooe of the other operational tools vhlch stght be generated* I can't do this 
fully but I an going to sketch In the outline of my am thinking and In the hope 
that It nay encourage you to reexanlne the assumptions upon which your operation 
functions* I as not goli^ to document thla but I think I could* I think In 
fact the vhole concept of public educatlian ml^t have to go dotm the drain* I 
don't «ean to be an alarmist or an extremlat^ but I think there la oothlog to 
guarantee that public education vlll survive* Sometimes nben I aay tba^ |>aople 
say» Don't you believe that educstlon has any strengths? I say yes» but I thlok 
our strengths vlll be our downfall If w are not careful* Strength la not enough. 
The dinosaur vaa atroog* Strength vlll not guarantee that ve vlll continue to 
function. The thing iHilch guarantees the survivability of anythli^, whether It 
la an organism or an Institution* la not only atitength* but the capacity to change. 
Strength and modlflsblllty; power and the ability to cope; we are very strong on 
the first sod very week on the second* 

X think It Is imperative for those of us vhc have responsibility for edu- 
cation to use our strength but st the ssme time to build In more coping capacity* 
more adaptability* more modlf lability of the Institution vlth which «e work If 
ve vant It to eutvlve* 

I would like to explore education* using the conventional termt^ that we 
normally use^ but comparing What I think It Is today vlth lAiafc I think It might 
become In the yesrs shead. 

I am a generallst; I sm going to tslk about education from a genarallst 
perspective* Each of you comes froa s specialised flald« I think you can enrich 
my argument and aharpen the logic I have been ualng vlth the kind of perspective 
you can bring* but t think the pr<»blama that we are facing sre general In Mture* 
not special. Let m begin* using the conventional language of education* and 
let me outline here on the board a little diagram* a conventional modal* I 
would like to talk about It In aaveral different vaya* What Drucker Is chslleng* 
Ing us to do and what the tenor of the time Is forcing us to do Is to raaxulM 
the curriculum* He need to reexamine the Instructional effort Involved. Ito 
need to reeMttlna the vay In which It is orgsnlsed* He need to reeicamlne the 
evaluation componenta and other things such ss teschar adueation* suparvlslon 
and sdmlnlstrstlon. I can't completely fill In that oatriit* but I am going to 
stsrt to sketch In some of it* I sm going to begin vlth s discussion oi Sftlber* 
man's book* Be ssys the schools sre mindless* That la an Intarestlog word sod 
I think Sllbermsn hsa done a real service to education by pressing thst point* 
But tachnlcslly It is Insccurate. The schools sre not without purpose* I think 
they have direction* When Sllherman aaya they are mindless* ha implies thst 
they are drifting along without Intention* vlthout purpoae* 8e says ve have not* 
at least in the last twenty to thirty yeara* paid attention to the purpose of 
educstlon as we ought to sod I think bis sdmonitlon la s vslld one. 

Purposes In educstlon sre generslly derived from three sources. Vhen we 
determine the direction thst educstlon ou^t to have* the objectives that it 
ought to pursue* the goals that It ought to aiai at* the purposea It ought to 
strive for* there ste three pieces that we go for information and ineplratlon. 
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about Che utuM ot aoclety* and one U vhat ve fcoow about the nature of the 
Individual. 

We have learned a fantastic amount In the lait 15 yeara v%bout the nature of 
kttoirledse. We iuonarare this ametlnea with a rubric* like **the atnicture of 
the dlaclT^linea.** We know that each ot the area« of academic Inquiry has funda* 
mental facts and ideaa that are unique and peculiar to that dlacipUne* We knov 
that the domain of each of the disclplliua Is relatively dlicrete» that the 
aapect of reallt; that the poet addreisea his attention to ia different from the 
aapect of reality that tbe phyalologtst looks at* Ife knov alio that bealdea 
the domains being different and the fundamental facti and Ideaa and concepta 
being different* even the hlatery of each discipline la different* and the hlat- 
ory of a discipline has a great deal to do with the direction In which tbe dlacl** 
pllne goea. gut we also know that the ways of working are different for the 
different disciplines* The ways of the chemist are different from the waya of 
the •coBonist; tbe ways of the economist are different from those of the poet; 
the waya of the poet «re different from those of the historian* the ualquenesa 
of the discipline, the me^thodology* the history* and tha fundamental facts and 
Ideaa o£ each area of academic inquiry representa what I think of as the nature 
of kttcniledge* and is one source that we can go to when we want to determine 
what the t»ut!K>ses of eiucatlon ought to be* 

Another place where we can go la what we know about the nature of society* 
We can atudy date from anthropology and aoclolog^> eapeclally cultural expecta* 
tlooa* values* norms* how people live and function together* their Institutions* 
mo re a and cuatofi. In atudylng these areas* we look At what I think of as tbe 
conventloml data in aociology and anthropology. In tbe achool altuatlon* for 
aftaaple* we can go the the census bureau and use demographic data to find out 
In terms of the people who live In the attendance area for a particular school 
how msoy of them are black and how many are whites how many are young* how many 
are old; hew many have this much education^ how many have that much education; 
how many hate this much money* how maqy have that much money; how mtny are Pro* 
teatant* Catholic and Jewish* We can get all that conventional* aoclologlcal 
data and from that we can determine what the purpoae of education ou^t to be* 
can alao read Charlea R«lch*a Creanlpg of Ametxca , Callbreth*a* The Indue * 
trial State , or Nirgaret Mead^a Committment to Culture * for the newer aoclo* 
logical and antbtopoligUal idaaa^ the nature of knowledge ami the neture of 
society repretem two sou^^ea that we can use to detsTmlne what tbe ^tposea of 
education ought to be* 

The third aoiarca la of courae* what we know about the nature of the lodl- 
vldual« We can turn to dlaclplinea like biology* paychology or phyalology. We 
can go to thoae people who are knowledgeable about the atructure «nd the function 
of th« Individual* atudylng ^nch tblnga aa cognitive proceaa* motivational 
pattern* or the tcnperature of the blood at the aynapse. He can atudy all of 
thoae thloga which tell ua aomethlng about the Invldldual. Vt can draw upon 
that aa well aa upon the nature of knowledge and the natuM of society aa a 
place for determining what the purposes of education ought to be* 

Mow^ we have known for a long time that when we ope rationalise education 
and put purpoaes into action* ao to apeak* we go to theae three aourcea. tte 
use thca In program C^^velopment and program planning often unconsciously 
but nmketbeleaa they are there* Many people assume th«t we draw uoon these 
three aourcea equally* Ve tend to aaawm that the manifestation of educational 
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parpotet " the program la sctlba ** iM IVt/t tht Mat 6£ a three legg«4 itool* 
It hat one leg rooteil f Italy In iihat we know about the nature of knowledge* 
another rooted firmly la what we icnov about the neture of aoclety, and the third 
leg rooted firmly la what we know about the nature of the Individual* That is 
a alee oeat Idea, but It la wroag; that laa't the way education 1« built at all* 
Wbea one lodka et educational prograna In operation^ when oae looks at curricu-^ 
lum la practice t Inevitably he aeea that aone of these sources are held to be 
more loportaat thaa others* What evldeatly happens Is that pec»ple who are 
responsible for Implementing programs^ the professlonsls oC the field If you 
please* use these sources la a hierarchical arrangemeat In their own mind* Some 
things are held to be more Inportaat thaa other things and they build a kind 
of value ranking position ** this Is w>re tmpcruat thaa that* 

One way for us to hierarchically arrange these things la for us to presume 
that what we know about the nature of knowledge la of greateat worth, and what 
we know about the nature of society and the nature of the Individual are of 
secondary lasportaace *^ not either/or *- but prlsmry and aecondary. Sow that . 
kind of arrangemeat, knowledge being uppermost, society and the lodlvldoal being 
aecondary, repreaenta a apeclflc phlloaophlcal potltlm about education* It 
repreaenta a phlloaophlcal posture — a value poaltlon* It repreaenta an assuap<^ 
tlon about education* That I call aaaumptlon nunber one* That aaauoptlon la 
the one that characterlaea moat of the aecondary achoola, collegea and unlver^ 
altlea In the United Statea In which the primary emphaala Is on subject matter. 
What ve know about the Individual and what we know about tha aoclaty la glvea 
the lesser consideration* 

Another way of hlerarchlcar^^ organising these sources would be whet we 
knov about the future o£ society U conaldered to be of greateat worth and what 
we know about the nature of the Individual and tha nature of knowledge are held 
to be of leaser Importance again, not either/or, but primary and aecondary 
In emphaala* That kind of hierarchical arrangement repreaenta an entirely 
different value poaltlon, an entirely different kind of aaaumptlon about what 
the purpoaea of education ought to be* I call that assumption nunber two. It 
Is tha one which preaumea that we atart with the group; other thlnga ate glvea 
lesaer Importance* la my Judgment this aasumptloa permeatea moat of the ele- 
mentary achoola In the United Statea; the concera la primarily for the group* 
A lot of people In elementary edwatloa use terms about the Individual, they 
talk about Individual differences end child development, fiut yhmn one watches 
lAiat goea oa In elementary achoola he aeea that the primary ^once^ Is for 
teaching klda to be cooperative* to take turna, to be pollta« to follow Inatruc- 
tloaa, to put their namta In the right-hand comer, etc* Those are baalcally 
«oclel conaideratlons and deminda* Other things are given leaa importance* 

A third way of organising theae aourcea la our mlnda would be to coaalder 
what we know about the nature of the Individual to ba moat Important* What We 
know about the nature of society and the nature of knowledge would be glvea 
aecondary Importance. Now that la a different value poaltlon; a different 
phllOiophUal poitute About the purpoii of education* la my Judgmeat there are 
very few achoola aaywhere In the world that are predicated upon that aaaumptlon* 
There are some, and I luapect they are all *Siay out^ achoola, like Suamerhlll, 
for exaopie* Somt of the better Brltlah ao^alled public achoola are aimed la 
that direction* I think there are Individual teachera all over the country who 
ha«e their practice upon this phlloaophy, but for practical pi^Tpoaea there are 
very few models we can look At; there are very few plecea where we can study 
what education wculd look like. If In fact, the purpoaea were hierarchically 
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Arraogtd «o what ve know «bout the todividual vai considered of grtattit impor- 
tmatt and whit ve know about eoclety mod the nature of kmwledge van ccHialdered 
of lesser loportance* 

Xt seeu to mt that In geoaral, the conveatlooal achool, the achool ve 
bave at che preaeat tlne^ la based upon aaauoptloa (ijuad>er one and uaunptloa 
nunber two* For ell practical imrpoaea those are control aaaunptloaa* Aasuiqi- 
tlOQ nunber three Is baalcally a grovth asaunption and that la the one I thlok 
ve ought to coitelder tryltig In yeara ahead* I do not think It la irery vide* 
spread at the wment and I do not vant to aTgae against aaaonptlons one and tvo 
under certain clrcumitancaa* I vant to oalce that clear* It night very veil be 
appropriate to consider^ at least In a theoretical aenae^ the poaslblllty of 
reconoeptuallclog the school and the total progran In auch s vay that ve honor 
vhat ve have alvaya aald vas loportant the Individual* In my JudgMnt^ 
aasusptloo ftuat>er one la basically a vocational asaiaptlon; aasunptlon oaaber 
t%ro ts baalcally a cultoral aaiiunptlon; aaauiiptlon nuaber three la baalcally a 
^noMl or individual aaauE^tioii* l vant to sake thfi point that assaiiptioa 
ma^r one and aasuvptlon nuoiber tvo are strictly control aaauaptlona* If one 
vaots to becoM s Mthenatlclaissit for siuaple, i think It la appropriate for 
the pe<^la vho have the raapuaslblUty to teach hla to beeone a Mtbeaatlclan 
to operate on the prenlae of aaauaptlon nunber one and to uaa aathematica as a 
dlaclplloe to reatrlct And control his behavior, I think if s r^eraofi ia golnjt 
to be a aathevatlclan then he haa to live according to the dlaclpllne and logic 
of mithMatica* I think It la dealrable and appropriate for ptople vho have 
responsibility to teach him to be a MtheMtlclan to use all of the povers of 
nathenatlca at their coouiand to control his behavior aa a aatheMtlclan* In 
the suie vsy, if he vanta to becoM a aiirgeon, then It Is appropriate to use the 
knmledge ftOD #urgery and physiology to control the behavior P{ the prospective 
aurston* I don't like s surgeon operating on m vho does not live sccordlng 
to the dats of physiology^ sccordlng to the principles and general lest Ions that 
hsve been developed In the ftsld of surgery* I vent ay surgson to be disciplined 
by the discipline* So I think It Is very spproprlste to use sssuoptlon nunber 
oni tn aducstion undsr certsln clrcuastences* 

For axsvplst If s pilot Is going to les^n to fly s DC-8 jet, he lesms s 
lot of things* One thlr^ he lesrns Is that to get the DC-S off the ground 
and tnto the air you take It to the end of the rumtay; you point It dovn the 
runvay; you push the thxottte fcrvatd and the plane begins to aove* It plcl^ 
up speed* Vhen the plane resches the speed of 158 sdles per hour, not 
not 160» not 157 or 156, but 156, the pilot pulls bsck on the yoSiee of the plsne* 
When be pulls back on the yoke, the nose goes up* Whsn the nose goes up, the 
pUit6 begins to lesve the ground end start to fly* How, If st that von^nt. 
Just aa the plsne lesves thr ground. Just ss the sir speed Is 158 alles per 
hour, if the right outboard engine goes out, the pilot haa aeven tenths of a 
second to detect the fsct that the ttotor 4ult, end to Inltlste corrective rudder 
accton vlth his feet* Furthemore, he gsts no visual clues; there sren't sny 
tights that COM on or bells thst ring or busters thst sound; there sre no stsll 
varaiogs; there aren*t any needles that flicker; he feela It In ^£he seat of 
his pints** » right Where he alta dovn. In aeven tentha of a second he feela 
it right and Inltiatea corrective action vlth hla feet* If he doesn*t, the 
vhoU daan plena f llpa over sod crashes* That la exactly What hsppened to the 
Delta Jet thst crsshad In Kev Orleana about four yeara ago and ploved Into a 
Ktel s^ killed a bunch 9$ college girls- They think thst is trtist happened 
to the j«t thst crsihed In Anchorage lest winter vlth 186 service aan aboard* 
Nou X fly a lot aa a paasenger In DC*8 jjots* When I get on s DC-8, I vsnt thst 
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twy to knew What to do If that rlgtit coglM goes oat. I vaat the people who 
are reepoaalble to teach bin vhat he needs to know about aerodyoaBlce aad to 
craa that lato hla behavior* to coatrol hie behavior to that ha does exactly 
the right thing. He only gets one cihaoca and either he doea It right* or he 
and I are both dead, tals la irtiy It la very appropriate to operate on the baale 
of aaaiinptlon nuober one* aooetlfliea. Ibe queatloo !« vhether or not It la an 
appropriate aeauaptloo for the totality of public education. I dim*t koov. If 
a pilot vante to fly jet trauport* he entere Into It vholly of hla otm voll*- 
tloo; It le a coopletely voluntary act. If he vanta to be a flMthettatlclan* that 
la a voluntary act. Uhen the Individual electa to learn aoaetblng* It la very 
appropriate to try to control hie behavior. But I mm not aure It la appropriate 
to coopel klde to go co achool; that ia a different aet of clrcuMtancea. I 
am not aure that aeaunptlon nua3>er one la the right one for pubHc oducatlon. 

Aeeuaptloa nunber two le baalcally a control aaauMptlon too. It aiarta 
with the group. It aaye tha Individual ehould fit the group. Mow I recOBQlzi 
that the eittent to which the lodlvldoil Mtchea the groups the extent to which 
there are ahared feellnga or aharod valuaa* tha extent to vhlch confomlty ex- 
ists » to aay It another way* Is hl^ly important to a aoclsty. In fact* It ia 
tha agtemsnt and tha confomlty that ia the caeent which holda tl» aoclety 
together. And I know that the acboola have alwqra bad a part to play in the 
aculturatlon of klda* to help tbesi learn to fit Into thalr aoclety. that la 
one of the purposes* but I an not aure It oug^t to be the Mjor or prlaary pur- 
pose • If It la* we are adopting the baalc logic of every totalitarian aocle^ 
that ever sxlstsd. The Individual exlsta to aerve the atata. That Is not what 
our great Nation stands for. But there la an awful lot of talk like that around. 
For exaapla* I gueas we are over the huup now but we weren't over It two or 
three y«ara ago when achool people throughout the country wera concarned about 
how long kids* hair was. Tha concern for hair length of atudsnta la a aoclal 
concern. I don*t know of any data that auggests there Is a correlation between 
hair length and achlsvenent In achool. I will predict that If there Is auch a 
correlation* It Is negative. But the point la* when achool people got up tight 
about how long a kld'a hair ought to be In school* their concern waa a aoclal* 
not an academic or personal cons Idarat Ion. 

I think we ought to conalder In thla country* right now* the poaalblllty 
of trying to build a new and dlffarent kind of educational operation baaed on 
aasuiqitlon nuaber three ** the individual, lie ought to know what we know about 
the Individual In order to help htm grow* not to control hla behavior* unleaa 
he wanta to control It «o that he Can be a pilot* MtbeMticlao* farMr* poet* 
or soaethlng slaa. Tha eaaence of public education* It asew to m* la the 
reaponalblllty to foater the growth of the Individual. We aay thlnga Ilka that* 
but In actual practice we have not moved In that direction. 

For exanple* It Is very saay to figure out what curriculum ought to be 
enploysd If one atarta with aasuaptlon nucber one. If a atudent wanta to becoM 
a MthsMtlclan* than hs haa to atudy MtheMtlca. If be wants to be a poet* 
pluabsr* ferwr* or phyalclat* than he haa to atudy the appropriate data. It 
la obvious what aubject Mttsr la sssential from aaawptlon nuaber one. It la 
equally ob^loua idtat aubject Mttsr la esaentlal fro* aasumptlon number two. 
If a child la to grow up to be a good American then ha haa to atudy aomethlng 
about America. He haa to know our language* our culture* hou our government 
ia put totetha? end how it function* our economic ayatam* and the history of 
our^country. It la logical to aaki What la aaaential under aasumptlon number 
three? What doea svsry Individual abaolutely have to know? I don't know but 
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I think the queitloo li • legltlnite one* It U easy for m to vork vlth people 
In the field of currlcultta and to deal vlth currlculua queatlona under aasump* 
tlon nuober one «nd aaauaptlon nunber ttio* But I think there la aooathlng golnt 
on in Anerica today that auggeata that there la aoi&ethlng wrong vlth thoae 
aaauaptiona* For e3caq>le» aany of the klda have been ralalng hell the laat 
two or three ye a re are ahout twenty or twenty*one yeara old. Rooghly* they are 
college aophoBorea* They entered achool lAen they were alx* fourteen yeara ago. 
Fourteen frou 1971 la 1957. What happened In 1957T Much of the great reform 
Boveaent In education atarted in 1957 with the advent of Sputnik* Doean't it 
atrUce 70a aa at leaat a little incongruoua? The kida «ho are now raiaiog hell 
are the very ooea who bad the benefita of all t&ia wonderful aatheMtica» all 
thia urveloua acience» ell thia great aocial atudiea nethodology* They have 
had the innovative thinking and organiiational atrategiee* They are the very 
atudenta Who have had the fruit of all thia atuff > and they are chucking it* 
They are aayiogi take that dean atuff away; X don't want it. They are rejecting 
the educational diet that we are Baking* at leaat a lot of them ere. I aa un- 
comfortable thinking chat the way in which we exerted our greatcat effOrC in the 
laat fifteen ytara waa baaed on aaauaptlon nunber one* Apparently that ia not 
where the prdbleaa are nor uhere the anawera lie* I think we need to conaider 
the poaaibility of preaaing for aaauaptlon funber three* 

Ut «c talk a little «9re about aaauB^tion nuaber three* It aeeaa to ae 
that if I value the individual* and if I think about how education ought to 
value the individual* what preciaely la it that I aa valuing about the Individ* 
ualt When I think about the aaauaptiona behind aaauaptloni* it eecaa to ae that ' 
there la only one thing about the individual that haa value* and that la life 
itaelf* What ia life worth? I don't think aatheaitica la worthwhile; I don*t 
think ipSiytieal education ia vorthi^lU$ I don*t chink phyaica la worthwhile; 
I don*t think biology ia worthwhile; I think life ia worthuhile* Life haa value 
and life ia an individual phenoaenon* Life i« &ot a charactariatic of groupa* 
nor ia it a characteriatlc of acadeaic diacipllne* Life I0 a eharacteriatic 
of individuala* I think life haa value* If in fact one accepta that aaauaptlon* 
if life haa value* then it aeeaa to ae that tAiat we do in achoola ought to ap* 
proach the problaa of nurturing life* foatering life* A lot of people who work 
in any aociety are concerned with life* The nutritioniat and the phyaiologiat 
are concerned with phyaical life* and we in education are concerned with what 
we think of aa intellectual or aaational life. People in fielda like nutrition* 
^yalolngy^ biology aas aedlclne have learned a great deal about the lifft procaaa. 
It aeeaa to ae that it alght b^ uaeful to try to underatand how they have 
approached their problea* for eluea about bow M alght approach our problaa. Aa 
I aae it* people in thoae fielda have learned over the yeara to aak a certain 
aeriea of queatlona. 

They have aaked about five queatlona in general* One queatlon la* What la 
eaaantialT Miat la eaaentlal ift order to aulntain phyaical llfaT Vhat Ingre^' 
dienta* what aubatancea* what realltlaa are abaolutely neceaaary in order to 
auintain phyaical life? For exaaple* are banburgera eaaenttal? Are llatt beana^ 
Coca Cola or bourbon eaaentlalT Obvloualy none of theae thlnga are aaiantlal* 
but aoae thlnga are* If I don't have water* I will die; if I don't have protein* 
I will die; if I don*t have citygen* I will die* Without thoae thlnga life caaaaa 
to be. So* although none of the ftrat thlnga I aentloned are «aaential* aoae of 
the ingredianta within thea are laperatlve if life la to continue. The flrat 
queation that people in thoae fielda have ^^Hed l^What ingredienta» what iub* 
atancea are ebaolutely eaaentlel In order to aaintain phyaical life? 



ERLC 



12 



The ncond question they have aiked ls» Ban ouch li eisentLal? Hov couch 
oxygen, how mtch veter» hov ouch protein? I ebiolutely hive to hev$ vater or I 
vlll die* But there ia both an upper and lower llait to the vater quantity 
qoeitlon* Hf body cannot handle fifty gillona of vater a day* I can't proceii 
or cope vlth that uoch* I cannot cope vlth twenty gallona of water a dcy» or 
ten gillona a diy* Fr6bibly» If I had to» I could cope vlth a gallon or two* 
or atybe three* I probably could get by on ai little ai a quart or aaybe a 
pint of vater» at leait for a while « but I could not rewln illve on much leii* 
So» the second queitlon li* Bow nuch li eiientlilt 

The third queitlon li» Where are theee easentlil Ingredlenti found In usable 
forat For exaaple* I have to hive Iron to Survive* There li Iron in the end of 
a pencil* I can chev on the end of a pencil all day though and It won't help* 
The Iron there iin't available to mt In oaable fom* The third queitlon that 
people working fields such as biology* physiology and nutrition have asked Is* 
Where are these essential Ingredients found in a uasble foniT 

The fourth question ls» Bow such of any essential Ingredient Is present 
vlthln the parsMters of any given unit* For exasple* how such Iron i< Included 
In s pound of cslf's liver or two tsblespoons of Gerltol? How wch vltaaln A 
Is there In « glass of milk or s glass of orange julceT Hou much of whatever 
la required la present within the limits of the material to be conaimedt there 
Is enough Iron In that pencil to last mt for a loag tlme» and I have got to 
have Iron or I will die* gut although that la plenty of Iron to Isst me a long 
tlme» the quantity and avsllsblllty questions have not been resolved satlsfsc^ 
torlly* This fourth questljnt How much Is present vlthln the parameters of any 
unit thst Is available to me? 

The fifth question ls» Under vhat conditions will the Ingestion of thess 
Ingredients be most conducive to maintaining and perpetrating wy physical llfeT 
For eicample» I hsve to have oxygen In order to live* tut I have to have that 
oxygen under certain conditions* The conditlona are baalcally temporal* I 
have to hsve ORjrgsn available In s very ateady atate» and If I am deprived of 
It for a couple of minutes all the oxygen In the world won't help me* Oxygen 
has to be available under certain spatial and temporal conditions^ under certain 
circumstances » to fulfill my med to survive* to maintain ^ phyalcal life* 
The fifth question ls» Under what conditions vlll the Ingestion of these Ingre* 
dianta be mft^ conducive to the malnt^iisnce of physical lifst 

I think thaoe five Questions are provocative for people In educatlm* If 
we are concerned with the perpetration of life Itself » In all of Its ramifications 
and all Its manlfeatatlona* physical^ IntelUctual* emotional and otherwise* It 
seems to me that we might ask the same kind of questions about education* One 
ml^t aak» What la essential* what facts* what concepts are absolutely necessary 
In order to maintain Intellectual and emotional richness In the personal life 
of the Individual? I don't know* I think many people In physical education 
throw a lot of knowledge at kids that they thlhk would help the Individual* I 
expect some of that Is spproprlate* But what facts are essential? Do I have 
iu know my parte of speech? I have written three books; pubUihed 190 articles; 
I am editor of a journal and have served as editor of our megsalnes sod I still 
do not know wy parts of speech* I aa not kidding* I do not know them* Any 
English tescher who says you have to know the parts of apesch ia crasy* Tou 
don't have to know your parts of speech unle?* you are an English teacher^ 
English teachers are the only ones who do know them* They are the only ones who 
know how to diagram sentences* Hons of you know how to diagram a sentence* 



ERIC 



13 



But If you are In the seventh grade you are supposed to knov It because It Is 
considered essential. That Is nonsense. Do you know vhy you don't split Infin- 
itives? You don't split Infinitives because you didn't split Infinitives In 
Latin. But In Lstln» «n Infinitive was one wotd» not two words* so you couldn*t 
split them. We borrowed that rule fron L&tln and followed It In English and we 
teach kids you shouldn't split an Infinitive* based on soaethlng which Is not 
even a literal translation* Rldlculousl We teach that It Is all right to split 
an Infinitive If you are talking* but not If you are writing* What is essential? 
What facts are essential? Do I have to know how to solve a quadratic equation? 
Do I hove to know that the First Aasndnent guaranteea freedom of apeech* preas* 
religion^ assembly* petition? Do i have to know these things In order to aur-^ 
vlve? I do not know what facts I absolutely have to koow; I wish I did. I wlefa 
I knew ^at waa essential* We know that something Is probably essential* There 
are aoM studies of stimulus deprivation that suggeat that If an organism la 
deprived of all stlmolatlon* It wlthera and ultimately will dla. So I don't 
think there la any question that something* some kind of Input la essential^ but 
t don't know What It is* 

The second queatlon la* How much Is essential? I don't know that either. 
Every time we require a coarse* we act aa If we know both what Is essential and 
how auch Is essential* I wish we had a better basla than we have^ I m sure 
that la the field of Intellectual diet* In the field of curriculum Input* food 
for thought, or whatever you want to call It* there are upper and lower limits* 
There la no doubt* for example* that we can throw ao much atuff at klda* ao much 
information* ao such Input that we create a kind of cognitive surfeit* or cog^ 
nltive indigestion. One can throw things at people ao fast that ultimately they 
can't handle them. They hide or run awayt they cannot cope with it* When a 
human being le cut off from atimulitlon the Intellect: deteriorates* Dullnesa 
is an end result as wall aa aomethlng an lodlvldual Is bom with* The Individ^ 
ttsl has been deprived of certain kinds of stimulation and certainly the kind of 
work that James Hunt and others are doing would sugsest that* If «e want to, we 
can provide a cognitive diet that will ralae IQ phenomenally* Some people aug- 
gest that if we wanted to* we could raise the aversge IQ In the Uhlted States 
by 30 points In the next thirty years* so that the average level of IQ would be 
130* Ue don't want to use our reaourcea for that* but the creation of high or 
low Intelligences la pr&^ably* at least in part* a function of the availability 
of atlmull in certain quantities* But how much Is essential? X wish we knew 
that* People working in fields like nutrition and ao forth apend tremendbtia 
amounts of time trying to find out how much la esaentlsl* You know that If an 
individual do«a not have protein he will die. That Is what happened In Blafra* 
The people of Bisfra had a lot of thinga but thay did not have protein* If a 
person la cut from an essential Ingredient he will Ide* If people are cut off 
educationally from easentlal Ingredlenta they will probably die* But still* we 
do not know what la essential* 

Where are these logredlenta found In usable form? Mow we think we know 
that* We think that a science, film* a phyalcal education citparlence* or a math- 
ematlca textbook has certain klnda of concepta* We think we know something about 
where those concepts are* but we really do not know* For example* we don't know 
generally what the content Is of a field trip to the fire house^ or what ia the 
content of an hour'a conusellng aeaslon* We think that they ate valuable but 
we really do not know what the content la. 

The fourth question la* How much Is containtd within the given unit? We 
have very little idea. In fact* If I were aaked how many concepta* how many 
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geoeri 11 za t Ions there are Id thli lectare* I vould Dot fciuw. I know aore about 
the calorlei and carbcliydritet In a baked potato or aoda cracker. I know more 
about how many unite of vltanln A there are In a glaaa of ollk than I fcncir about 
the content of the field I deal vlth qraelf. MOtt people are aore knovedgeable 
about quantity and where things are located than they are In their own dlicl* 
pllne. We do not know the content of content* We need a kind of content analy- 
als of our own field ao that ve can find out what la Included and then be able 
to preacrlbe It affectively* 

When we get the fifth queatloa thatlibPnder nfcat conditions are things 
auppoaedly beat? That la where we think we ahlne. We think that praiae la 
better than reproof^ or that thla ought to come flrat and that ought to cone 
second* Why elae do we have the notion of prerequlaltea^ for exattple* unleaa we 
think that thla ought to coae flrat and that aecond^ or that we ought to have ao 
such every ao «any houra? Those are condition quest Ions* ceaporal queatlona* 
apadal queatlons. We really do not know much about It at all. 

X have tried to ahare with you both the frustration which I sense personally^ 
and at the ssm tlM to e^splore a way of viewing education which sight be pro* 
vocative and open up things* I do not know If It la possible for people like 
you and m to eicaalne our own assumptions. I do not know whether It Is possible 
for ua to get Inside our own behavior and to think about wrfaat the purpose of 
education really ought to be* what facta really are easentlal, what Instructional 
Mthodology really la sost appropriate » idiat orgsnlxatlonal acheoea really are 
wst effective* The anthropologist points out that all Individuals are like 
all other Indlvlduala In soue reapecta^ Uke aost other Individuals In other re* 
apectSt and like no other Individual In certain respects* For exasplet every 
Individual la bom, haa a heart, luaga, etc*, and eventually dle«* Be la like 
all other huMn belnga lo that respect* But In other teapecta every Individual 
la like only sose other huMn beings* Hen are like other sen, wosmo are like 
other woMn* So we are like sose other people In aose respects* Tat each Indl* 
vldual la unique In certain respects* Hdbody has a genetic pattern like ttloe; 
nobody haa a genetic pattern like youra; nobody has Wf peat egperlenee; nobody 
has your peat experience* In those things that are crucial to education, the 
experiential background, the genetic background, the genetic predisposition 
every Individual Is unique In thoae* 

Vow It aeeae to mm that we ought to know aoa^thint about the unlqueneaa of 
the Individual and then be able to ope rationalise accordingly* If there la any* 
thing evident In the refers efforts o€ the last fifteen yeara. It la that we 
have Ignored the fact that Indlvlduala are different. Wa have done that when 
trying to adapt group altustlons to Individual learning probless* We threw out 
the old siath and brought In the new* Va threw out the old way of teaching read- 
ing end brought the new way of teaching reading In. When we did that what we 
did waa to chuck one group way of doing thinga and aubstltute another group way 
of dolnt thinga. But hundreda and hundreds of studies show that none of thoae 
new waya do better than the old way* The new siath does not teach klde siath 
better than the old siath; the new way of teaching foreign language does not teach 
kids any better than th^ old way; the new way of teaching reading does not teach 
better than the old way* The reaaon la becauae Individuals are different* Sose 
people learn better by the new way and aose people learn better by the old way. 
Sons people learn better when Ideaa are aequenced Inductively; other people 
leam better when Ideaa aro aequenced deductively* Sose people laam better 
vicariously; other pec»ple learn better directly. 



There Is no way of doing things that la best for all people » because 
people ^re dlffecent. People In specidl education ought tc know that. People 
who know that ought to be able to coooianlcate It to the rest of us; people are ' 
different. Because people are different^ there Is no one way of doing aiqrthlng 
which Is best for all people. God himself > If he was e teacher or curriculum 
dlrector» could not find a r^lngle way of doing anything tkat would be best for 
all people. I£ God coold not find lt» 1 do not know why we keep trying. I do 
not knov why we get so hung up on etiology: This Is the w«y to do It; not that 
wey» this way! There Is no one way. There never will be because people are 
different. Somehow or other we have to understand the uniqueness of the Indl- 
vidual^ and than we have to try» If we can> to build a program vhlch will foster 
th6 growth of the Individual. We have to pay some attention 1:0 acculturation; 
we have to pay aooe attention to the vocational needs » but It seems to me ve 
, ought Co consider the Individual. 

I think we need to rethink the totalltary of education. These are very 
tough tloti. Part of the reason they are tough la because we do not evea recog^ 
nice hov difficult they are. We recognize that we have financial probleQd» 
political problems; but what we really have are survival problems, we need to 
generate the most powerful concepts » the most powerful tools » the most powerful 
obiervatlon devices we are able to generate. I think people In fields like 
physical edueatlon and recreation are especially helpful In that re&pect because 
they coae closer to dealing with the Individual than the people In fields like 
English or matheiiitlca . I heard Lawrence Cuble say one time that ttie people 
who are the most hopeful people In medicine are the pathologists. The patholo- 
gist hopes that by studying disease* he can underatand what healthy tissue Is 
llke» 1:0 be able to help the physician In his preventive role* People In 
special education can )>e very helpful to people In regular education In the same 
wqr. The problae concerns purposes and curriculum and organisation. I don't 
know If we are going to solve the problem or not. To quote that great philoso- 
pher! Fogo» 'Ve have met the eneay»and he Is us.** I think that the greatest 
barrier to Inprovement in education are those of us who live In and work In It. 
The barrier la not Congress or the state leglslature» or parents; the barrier 
Is ui. We have to lift ourselves by our own boot straps. We have to draw upon 
all the talenta we have. We have to generate a whole different kind of re* 
sesrehi a whole different kind of theory* a wbi,>le different kind of conceptuali- 
zation of what education could becoms. I don*t know whether we can do It or 
not, biat 1 hope we can try* ' 
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We recogcilxc that cblUren differ » we also recognise that there Is a great 
deal of coBttonallty In their abilities to gain knowledge and apply It In the 
daily activities of our society* The need and desire to transmit and perpetuate 
our society through plsnned education has, in the Uhltcd States, resulted In a 
broad program of public schooling wherein every child can be provided with s 
basic education. This philosophy has made r>ur country one of the vmst progres-^ 
slvc and literate In the history of clvllltfitlon. 

While nass education is cooaendable, we have found that It requires that 
children progress In an orderly or graded fashion through the system. However » 
there are groups of children who require more Individualised stti^ntlon because 
of physlcsl^ oental^ social evotlonal or sensory disabilities. Ttiese children 
need special attention In their learning prograns If they are to achieve their 
maxlmuB potential developnent. Adaptive currlculums and special methods of 
teschlng the handlcspped has resulted In particular programs of teacher prepar- 
ation directed primarily at this population. Keep In mind that estimates of 
10 to 15 percent of our school age children are handicapped to such sn extent 
that they need such specialised educational programming. 

While the history of progrsmi for the handicapped Is quite long* the his- 
tory of preparation of teachers to work directly with the hsndlcspped in progrsms 
fashioned for their particular needs, only has s history of sbout 50 yesrs In 
this country. 

In our country* education Is constitutionally the responsibility of the 
state. That Is, esch state has provisions which guarantee each child the right 
to a free public school education. When ve consider the child who has s phy- 
sical handicap or the child who cannot see or hear, or the child who does not 
have the mental or eoK>tloDal ability to participate In learning situations In 
competition with *^Mrmal'' children* we begin to see the problem and magnitude 
related to the aforementioned legal responsibility of the state for providing 
sn educstlon for all children. 

Let's take a look at the child we are takklng about. This Is a child who 
has, in the pAst, been neglected or even denied s public school education on 
ttie bssls of his physical or mental handicap* The schools and teachers simply 
were mot prepared to haibdle gross discrepancies In a classroom learning situa- 
tion. As a result of a frequent policy of exclusion of the hsndlcspped child 
from schools^ parents of the handlcspped began to get together In their covmon 
concern^ l.e.i their child could not function In public schools. The psrent 
groups begsn to approach their leglstotors and school offlclsla with first the 
plea and then the demand of^ '%Aiy can't iqr child go to school? I pay taws 
the same as anyone else.*' As a result of this collective effort^ state legis- 
lators begsn to tske sctlon sod replied, ''All right. He will mandate^ we will 
make provlslona for your child sssurlng him the right to sttend the public 
schools." 
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Ulth this legal aaodate* irtilch follaved from state to ststet the <lueiitloa 
Ttotf was; Viui Is to teach theae apeclal children? Kegular clasaroom teachers 
for the Boat part had indicated their lack of interest In doing so* At the 
tiae» there Here very few colleges that had programs or faculty ready to prepare 
teachers of th*'* handicapped* Also» even though realising that they needed 
special pmgrannitig* the special progranmlng curriculum was not very clearly 
defined* We knew they could not coapete with the normtl» yet knew they could 
function well on their own level* Development of a teacher preparation program 
was vital and was given increaaed national scope through the a*S* Office of 
Education wherein programs were designed to etimulste research into the function* 
al ability of the handicapped dttiH leading to preparation of a teacher to 
develc»p the greatest poaaible potential of the child within the public school 
setting* 

For the moat part» our model for training teachers of the handicapped 
evolved through irtut we call the *group process** It went something like this; 
*l.et*s ait down and determine irtut it ia that good teachera of the handicapped 
child ahould kcev that ia different or special**' JkB a baae» the teacher ahould 
firat know how to teach normal children and hence » ahould have the basic teacher 
education program* Then they ahould learn about the handicapping condition or 
the 'nature and needs* of the Handicapped child* How then do we determine and 
identify a managable body of knowledge in this area? Logically^ when i«e talk 
about the nature and needa of the handicapped^ we ahould be talking about their 
psychological or learning nature^ i*e*» how he thinks and reacta to his handicap 
and how thia affecta hia ability to adjuat and to learn* Alao» what are their 
differing phyaiological and aanaory needs that ahould be considered? Then» 
wh£t ioea thla apecial child need educationally that other children do not need? 
por example^ the mentally retarded child will not be able to read» underatand» 
or enjoy Shakeapeare» but he dcea have the ability to read aufficiently to gain 
apecific knowledge that will enable him to lead a functional Ufa with much 
independence rather than be a ward of the atate in a total care inatitutional 
setting* This can be accompliahed if be haa the benefit of an education curri*- 
culum deaigned for him r:tther than for all children and a teacher who haa been 
prepared to understand » manage and IndlvldttallM Inatructlon* In other worda» 
he meda a f«jnctional educaLXOu chat will prepare him to live as a participating 
menber of aoclety with hla handicap being mlnlmlMd and a teacher to help him 
achieve this potential* 

The problem of how to prepare teachera of handicapped children 1»» to an 
cxteuty further complicated by the nature of teacher cerclflcatlon* Each atate 
has independently attested to set specific standarda of teacher certification* 
As a reaulty few statea have reijulred the aame program of academic atudy» pre* 
paratlon and eieperleneea for certlf Icatlon of thalr special education teachers* 
Hf own background la typical of a teacher vhOp for one rejieon or another^ movea 
from one atate to another* In moving from the atate where t originally vent to 
college » I found that I lacked a specific course In teaching erta and crafta to 
the mentally retarded* Two yeara later I moved again* and this time I found that 
I lacked an entirely different courae certification requirement* 

A nuaber vt years ago» I eat In on a ccmference which Isrvolved fourteen 
southern atates* The conference vas an attest to est up standards of teacher 
preparation and certification that would allow a teacher to move from atate to 
atate and atlll retain certification* Again» the problem .was to agree on what 
apecific coureea or sequence of courses would beat be taken* Host of these 
relate to the clsaalcs of how to teach basic aklll aubjecta with little attention 
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to the d«velopaent of social, eootlooal, physical or recreetlonal skills neces- 
sary for adequate adjoitWQt to cmr society add partlealarly necessery to the 
exceptional child %iho hss e fsr greeter edJost»Qt to oske la thst even slople 
coordination Is often Iscklog In his physical tnskeup so thst he oust be taught, 
for exaaple, the way to thrcv s ball or catch a ball rather than have It a 
natural ability* Tj^lcally the teacher of the haodleapped children la public 
achool aettlngs has little specific preparation in the field of physical educa* 
tloti progratts for children* They do, however, usually In their student teschlng 
experience, find that they are responsible for the totel education program for 
their clsss* This Includes eny physlcsl education ectlvlty because, slso typl* 
cal le the fact that often the Phyeicsl education teecberf feel they ere inade- 
quately prepared to vork or teach these children end vlll defer to the speclel 
educstlon tescher* 

It is s question In my mind aa to vbether or not ve are preparing our future 
tescbera to cope vlth the reality of teechli^, particularly in regard to the 
handicapped child* Incident studies fhw 10 to 15 percent of all children 
entering the public achoola have a disability thst sets them spsrt frcm other 
children* Many of these children vlll be ssslgned to speclsl clssaes vlth 
specially trslned teachers, osny vlll be In reguler clssses* I feel that there 
is s need for sll teschers of chlldreui Including physical educators, to have 
sone bsslc knowledge end understsndlng of the needs of the handicapped* With 
the high percentage quoted, why should not ell prospective teachers hsve s 
bsslc course that desls with the differing hsndlcspping conditions of thess 
children* We should provide s progran of teacher preparation, again for all 
prospective tescbers, thst goes beyond Mthods of teschlng bsslc scbolsstlc 
subjects and will train the teacher to recognise specific needs end bs sl^le to 
develop specific currlculuas to aeet £hese needs* 

When I «Ai teschlng, I wss not knowledgesble sbout ths child with s speclsl 
heslth problem, epilepsy* I hsd received little preparation on how to cope with 
a postpollo, sn ssthMtlc, s seriously soclslly wlthdrswn child, s child who 
wes so threstened by school deosnds that he wes trusnt with greet frequency, 
s retsrded child who wss unable to cope with the soclsl stlgna of hU retsids* 
tloo end wsnted to participate In the regular school progrsn* I h&d ail of 
these types of children in fly clsssroosi thst first yssr* Ntt s typlcsl situs* 
tlon but MSt teechers will hsve to desl with these problevs st soae tine In 
thslr teaching csresrs, probsbly within the regular cUiirooti, and ehoald have 
at Issst the bsslc knowledge to recognise that this child does need speclsl 
progrsoalng In order to^beneflt from the school setting* 

The future progrM for preparing teachers of the hsodlcepped looks quite 
bright* Ue now hsve the prospect of reviewing the progrsAS ^Ich developed out 
of expediency ^nd need rsther then long csreful plsnnlng* I believe we ere now 
resdy to objectively re-evsluste our progrsas ss profsssloosl educstors who 
truly believe In the educational developmnt of the *Vhole child** and of all 
children* We have mtt the deaand for supplying educsted people to asn the clsss* 
roon; now we aust develop our preparation prograos sround aodsls that produce 
quality* 

In our present prograas for preparing teechers of ths handicapped, we have 
given a great desl of enpbssls to the courses required end their sequencing* 
Very little esphasle has been pieced on direct contact with children* The pro* 
apective Iteacher Is given sll of his prsscrlbed course of scsdenlc study sfter 
which he has s period of direct Interaction with children* There la presently 



a 4cv«lopliig program hare at tha ttalvaralty to gat the fraahsan or ao(Aioaora 
atudant axpoaed to i4ut a caraar in teaching actually ane^^aaaat ao that tha 
atudaat who goat Into taaching aolaly for lack of angr real lataraat la a oy thing 
alaa la no longer going to find It autoMtlc to take a degree In edocatloo and 
end op a half*haarted teacher* We are taking a very objective look at proapec*- 
tlve teachera la an effort to train more truly qualified people* 

The challenge of teacbar*educatlofi Inatltutlona today la not the noaiber of 
teachera lie can turn out but rather the quality of teachera and the lacraaaed 
cOfV^taocy of teachera* To cMet thia challenge of preparing a better qualified 
teacbert I believe «e are going to have to develop a new wdei vhereby we be- 
COM leaa concerned about the nonber and title of couraea taken but rather Che 
coaprehenalve nature of the public achool teacher*a role and hov ve can beat 
prepare the* to Met chla role* We need a progran that drava on the reaourcea 
of our total Onlveralty; a program Involving Interdlaclpllnary team teaching 
«lth earlier and progteaaivety mora direct l^smlvtM^nt tha taachii^ proceaa 
lt*alf* 

The future proapect in preparing teachera of the handicapped la going to 
relate to the type of actlvltlea and profeaalooai change going on today* here* In 
our IKniveralty* We are going to aee better crlter&a aet In the aelectlcm ot 
future teachera; more and more cooperation among related areaa within the Onlver* 
alty; earlier experlancea with children* where claaaroon\ Inatructlon parallela 
functional application; a critique of knowledgea gained where they can be applied 
to children rather than to a pop quia In the lecture hall* 

I an auggeatlng that the confci^nce today la Indicative of a new day and 
a new approach to the training of teachera of handicapped children* There haa 
been * general reatlesaneaa and move among educatora acroaa tha nation to look 
for and develop a broad Interdlaclp Unary approach to the preparation of teachera 
of the iiandlcapped* the Interdlaclpllnary approach la predicated on the aaauop* 
tlon that no apeclflc Intereat area* whether It be the medical doctor* the aub- 
Ject aiatter oriented teacher* or the phyalcal educator* can alone provide for 
the varied needa of full educational prograomlng for the handicapped child* 
Speclallata from many profeaalonal dlaclpllnea having varied knmlcdgea of phy* 
alcal* paychologlcal * aoclal* emotional* and educational needa of children* are 
finding that they wiat develop waya of co—u n tcatlflg among themtelvea ao that 
bettert broader* more coordinated currlciilumi ean be deviled, fiecauae of the 
claaalcal damanda of a college education* a baalc program of profeaalonal pre- 
paration and apeclflc couraea* we have had little opportunity to provide atudenta 
with a broad undaratandlng of individual needa and yet %*e know that our apeclal 
education teacher muat have thla knowledge becauae of the nature of the handl** 
capped child* 

Reaearch and expanded knowledgea In all aapecta of education of the handl* 
capped la providing ua with a broader baae of knowledge* Modem technology 
allwa ua to rapidly bring theae flndlnga together throuf^ 4evelopQent of Infor* 
matlon retrieval ayatema and Inatructlonal materlala centera* lhaae reaource 
centera are available to all teachera and follow the Interdlaclpllnaty plan* 

Parenta of all children are aaklng teachera and achoola to ahow that they 
are doing tha job of educating their children* The teacher muat become more 
accountable for tha Job ahe la doing* for what ahe la teaching, apd what the 
product of her Inatructlon can do* leglalatlon alone cannot guarantee a aolld 
core of Inatructlon; the individual teacher muat be better prepared to meet the 
dManda of our a^lety today. 
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Ste «re B9vlag rnmy f roa th« **speclAl cLms** concept tih«r« chlldrtn are 
grouped aceotdlag to dUablllty or haodlcapplag condition rather tlieo leertilng 
oeede* The »peclel cUee end self-cootelfied cUssrooo for the hiodlcepped will 
fade ew7* First ve teecbere of the handicapped will probably need to be pre- 
pared to mtet the particular needa of groups of handicapped children but will 
then begin to function aa a reaource to the total achool program so that the 
handicapped child vlll receive mtch of his achoollng ulth other children and 
neet with the special teacher only when learning needs apedflcally related to 
hla eseeptlonallcy requlrea apeclalls^ teaching technlquea* 

We will* soned^y* have no need for « conference such ae this* zct on a 
special day* 1q a apeclal place* because ve vlll* aa educators In ell fields 
^f educational specialisation* be working together throu§^ continued eitchange 
of Ideas and knowledges towards an Integrated full program of education and 
teacher preperstlon* 
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TralDlns Feripectlvei *- Uhat*i BippeoLng and What Sboold 
Be aappcnlog la fbyiLcal Edocatloii and StCMatloa 
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Several yeara ago I was fortunate to hear a praaeotatloii by JoIid Fanre» a 
vlci*pce»ldtnc of TIM» calk about growth and progroaa in undeveloped countrlei» 
tb* buah s«ratri«a» m be It* ^ tsld one thing vtslch never eeaaed to aaase 
bin Ma bow Indlvlduala only one generation tnm Ute bush coold be taught to run 
Jet alrllnea and have perfect aafaty records » to becoM engineers » and to deatgo 
co^utera. They utre Involved and aucceitful Id hlgihly technical » conpleit» and 
lophlitlcated profeiilons* He wondered If this wian*t contrary to the entire 
coi^pt of clvlllutlon; hadn*t It tdcen generations and senaratlons for the 
civilised world to geln thli knowledge* obtain theie akllla» and apply thoie 
conpetenclei? Finally* the obvious ewrged. Whether a child li bom In the bush 
countty or In s *clvlllsed|* Modern Mtrnpolltan-urban area» every bsby cooea 
Into the world In the aane way ** unclvlllsod. Uhen opportunltlai and advantagsa 
of civilisation are provided* even tboie fron the bush can be reached and the 
technical » ecsple4c» snd sophisticated IsiiO&s of mn Isamed tn one gaoeratlon* 
We are soaewhet In the asae way In profeiilonsl preparation end training In 
^alcal education and recreation for inpalred» disabled* and handicapped* In- 
dlvldusli and groupi have been Involved In phyilcal education and recreation 
progcans In theae areaa and for theae populatlou for yean* Unfortunately 
today too aany of ui are iplnnlog our wheels^ reha^log the aaae old thing* going 
ov«i the lans territory* repeating the pait» asking the asM nlatakts^ using the 
ISM trial and error Mthodi* and experiencing the sane fruittatlons Initesd of 
using and benffltlng fton experlencai of otheri lo aa to novo forward* progreiii 
and aove aora rapidly* Many aay a great teacher la one who placai atudenti at 
his feet and Is^srts knowledge to thoa » thla Is mt the St«at coaeher at silt 
The great teacher li one raliei atudenta to hli ^ouideri and aotlvatei* 
stlaulates* ancoutagei* and challenges then to project further and to have even 
greater vlilon then the teacher* We need to conilder and apply thla concept and 
^lloiophy 10 ea to aove forward* not apln our wheels or alaply davlia prograas* 
actlvltlea and projecta that look bsckwirda and are deilgned for l950*i end *50*s 
rather than the *70*i and *00*a* 

Eit^l^lng thing! ere going on In training and profaiilonal preparation In 
theae areaa; luccaii storlei need to be related and proalilng practical presented 
However* i^one of theie sre offered as the way* because as Dr* Jack Fryaler lndl> 
cated thla aomlng* there If no oiw way to guarantee lucceii In anything* Ai 
loon ai we itart looking for that one way ** Shatigrl*la or Utopia " ve laMdlat* 
ely aove the third level back to the Cltit level* as Dr* Fryaler*s dlicusalon 
and preientstlon Indicated thli aornlng* W« went to Mve aore to the third 
level in professional prepsrstlpn prpgrsns In phyilcal education and recreation 
prograns for lapalred* dliabled* and handicapped* As soon sa we start looking 
for one way to prepare all peraons In theie areai we laaedlately negate the very 
principle of Individual dlfferencei* therefore* the following are not preaented 
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tflcb mnf latent or Uiplle«tloti that they vlll be iucceftifttl la your itate» 
coHual^t or iree» but rether with £he Idea that here ere eoae thinsi thet have 
been aocceiiful for ^rtala pec»ple end epeclflc sroopi la Meting i»hyilc«l eda- 
CAtlon end/or recreetlon trelalng oeedi for periona Involved la prograw at ell 
levela for topalred* dlaebled» end handicapped. They are daalgoed to atlntilete 
your ltiventlveiieaa» yoar reaoorcefulaeta* to otlce yoo «ore Ifkaovatlve^ creative* 
end orlglaal* end to provide you e ehoulder froo i^lch to aprlng. 

A Mjor point of eaphaala end topic for dlacoaalon In edocatlonal clrclea 
today la cbe role of cbe para*profeaalonal» volonteer* elde» or ^tever other 
tera ueed to deacrlbe peraont vho participate In prograM vlthoot four year 
college (relnlQg. For yeara Meridian* Mltalaalppl^ haa had an oatatendlng pro* 
grea for Junior And coaoonlcy college atudenta vfao ectually conduct phyalcel 
educetlon progreM for nentelly retarded In public achoola at all levela. Theae 
atudenta receive Intensified end In depth Instruction ebout the ^va , wfaeref orea > 
and hare of pbyaleal oducatlon and recreetioa progress ud sctlvltlea for aea* 
telly retarded. This program has a apeclel aupsrvladr» In addition to the city 
supervisor for physical education* vho does nothing but work ylth theae Junior/ 
CO— UDlQf college students. In eddltlon to on spot pr^rea supervision* In- 
service sealnar types of sessions era held regulerly. Students receive Individ* 
ual counaellQg end guidance ebout their role of tnechlng plqrslcal education to 
aentelly reterded end hsndleapped youngsters ylth ongoing supervision* profes- 
sional leedershlp* end speclellsed esslstance. 

An outetendlttg In-servlce prograa Is being lopleaanted In Prince Ceorge^s 
County* Maryland. A physical educetlon supervisor does nothing but work with 
speclel education clessrooa teechers end eleaentery level physical educetlon 
teschers responsible for speclel groups end classes. He provides Mny services 
Including blbllogrephles* bodfca* nevsletters* eudlo-vlsual Mterlels* end other 
resourees; he does deaonstretlon teething; he conducts regular In-servlce pro* 
grsM during raleese tlM In vhlch teechers get Involved end pertlclpete In 
ectlvltles they ere going to teact-^ Teedhers put on pents suits* slacks or hot 
pants* end pertlclpete In e vsrte^ of ectlvltlea that era a part of the progrea. 
The supervisor does not superimpose vhet he thinks teechers should be doing; he 
6btelna direct Input end feedbeck from them to determine ectlvltles* needs* 
concerns* probleae* priorities* end spect|lcs to be enpheslsed in their clssses. 

Many colleges end universities have developaentel clinic progreae. Some 
clinics era designed to provide f^^ctlcal experiences and opportunltlea for 
atudenta In apeclflc profaaalonal praparetlon couraea and currlculaa; however 
meny cllnica are not releted to curriculum. lodlvlduala taking couraea or 
eequencea In many different ereea » phyalcal educetlon* apeclel education, 
recreatlcm* paychology* home aconoalca* nuralng. educetlon* aoclology » ere 
often Involved In these cllnica to obtain prectlcal experience. A nunber of 
cllnica alao uaa volunteera Who simply vent to be Involved In the progrem. The 
greod-daddy of theae progreme la Iterran JohnaonU Chlldren^a Phyalcal Develop- 
ment Clinic et the Volveralty of Maryland; a film depleting actlvltlee* end 
trelnlng la available from Dr. Johnaon at Unlveralty of Maryland. Seaalona era 
held before eech clinic progrea for cllnlcleni to dlacuaa atudenta with whom 
they ere going to be working* ectlvltlea* techniques* methods* procedures* end 
goals for the dsy. At the end of eech day e post-session is conducted to evelu- 
ete progress* determine to whst degree goala were echleved* report end meke 
reco^ndatlona about each child* dlscuas problems encountered^ and for other 
Interchange ebout youngsters end their progremi. Guidance end direction ere 
evelleble from rapresentetlves of other depertments end disciplines Involved in 
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tlw prosram si mil «i Dr, Johuoo sod othtr at^» of tbt ColUfe o£ Btslth* 
Itijilcal XducatlOD sod SiecnatlDo. Hnj of Dr. JobMoa*i studeiiti havt carrltd 
the cooupti of thU progrMi to eh«lr owii cugnitti; the ouabtr li too noMrooi 
to atiitlcNi, Similar protrus can ba foond bordar*to border* coiit*to coast 
and ipoosorad by parent gro«ipi» civic aaioeiatioos* aerrica ortaniaationa* pt^* 
lie icbodla* racreatioo dapartMota as vail as collegai and traivariitiei. 

Orriii Mine* Oaiveraity of lova Hospital School (lovi City)* ia an axa^la 
of an indiirldual 4oia| aa oatataDdint job vith both andarsraduata aod graduata 
itudaota ta physical educatioo. Practical field opportimitlei* raaaarch invai* 
titatiooi^ ieslnar axparlencfit periooaliscd practical projects ham baao 
a part of thii progratt for over IS yeera; mnf of these etudeoti have goM to 
all araaa of teaching end aervice in adapted physical edocatioa. 

HicoHb lotaraadiata School District (Michigan) has Juat received a three 
yaar Title in ElaM&tary Secondary education Act Crant daaltng wttb Ovtdoo? 
adocation for the handicapped* An inportant part of this project involves 
training classroom teachera to vork In and to becoae affective teachers In out* 
door location* Bach year a nuaber of projects prepare teachera to ptrticipata 
in outdoor adOcatlon activities and prckgrau; Michigan has bean a leadst in 
promoting these efforts* 

Each yesr a training project for teschers in outdoor education ^a held at 
Riggina take; sessions eiipbasising topelred* disabled* and handlcapp^ have been 
included for the last several yaars* This year tventy*nine teachera from Hicoab 
Intaraediate School District participated in the Higgina teke pr«tran so they 
coald becoott knonledgaable* sklllad* and coopatcnt in outdoor aducatloa theo* 
salves aa preparation for inplaMntini outdoor education prograM under the 
recently avarded Title til grant; Battle Creak* Michigan has incorporated in* 
aarvica activities into its regularly acheduled outdoor education prograna for 
all students* including handlcappad* For axaapla, tvo years ago physical edu* 
cation and special education teachera fros all over Michigan spent a weak vith 
tonUlly Mtardad and handlcappad youngstare froa Battle Creet: Fubllc Schools 
who were participating in outdoor education activities. These teachers had 
opportunities to work vtrh yoiuigstari« receive expert instruction in outdoor 
education activities and Methods* pertlclpate in portlnent saninars* discuss 
nitual probleM and concamSf and to egperlenca llvli^ in the out*of*doora 
thanaelves. 

A unique progran was funded under a title t Hlgliar Education Pirojact at 
Iowa State University a couple of years ago. tn the inltlsl pbese of the pro- 
ject a three day workshop focusing on practical^ how to do it* functional 
activltlaa* Mthods* techniques* and procedures was held. Content of the work* 
shop eapbaalzed kinds of things all practitioners are constantly saahlng; scat 
actlvltlea could be used in their own classrooM the next dsy; others were 
designed to Mtlvate* itlswlate* challenge* end encouregt then to adapt* modify* 
and innovate. For the rest of the yeer steff at Iowa State was avelleble on * 
conaultant basis to schools* residential facilities* day care centers* recreation 
dapartettftts* and other participating groups to follow up the workshop and to 
help evaluate* enrich* even introduce physical education snd recreation prograna 
for Mntally retarded* Tboy expected 100 psrtlclpants and over 3S0 attended* 
Thla approach can be eppllad to all areas of physical euucatlon and rafiraatlon 
for iopalred* dlaabled* and handicapped. 
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Sevtral latCMitlng progrMi Iwvt be«o heU la Arlufksai during th« Uit 
year* One wai InltUted by psychology and rticardt ptriooncl at Rot Sprlnga 
Kehabllltatloo Cootcr felt a need for aot« koowUdge^ Inforwtloa^ and oodcr* 
it«iidliig of the role of physleel educatloa end recreetloo la the total rehabll- 
Itetloo ptogres* Fartlclpeoti vere not Jast frcm Arfceasas but cam fron elsller 
ceoterA la Virginia^ CallfomU^ Mtv Yock» Mlitourl^ end oaoy poloti betveeo* 
Ihli progru wee dcilgntd to ec^uelat dlffereot perioimel fron rehabllleetloa 
ceoteri with the role of recreetlm and physleel activity lo the toeal rdiablll- 
tatloQ proceii^ and co wtlvate tbes to actloo* 

S«ceotly ialected icaff Mttbera from all coimmlty .^rvlca cantera (day 
care aad activity ceatera) aad children's colonlea (realdentlal facilities) per* 
clclpated la a special tiro day workshop at Arkansas Chlldren*a Colony in Conmy* 
Rapresentatlvea of tbeae groups planned thla two day norkshop which eapbialBed 
functional^ bow to do lt» and praccleal aspects of physical education* recreation 
mtsA aqoaclc prc^rsM* Ssaslons w«e videotaped for use and followt^ at centers* 
colonlea » la other achools and by intereated grotqi or sgancy* Each of the 
five regional representatives responsible for centers and colonies throug^ut 
the state pertlclpeted In the workshop; chey are assisting In lopleae neat Ion 
And fellow up of workshop acelvlclaa* recoonendatlons^ and wthods* 

Otkder sponsorship of the Bureau of Outdoor lecreaclon In Arksnsaa* a aurvey 
was conducted to dateralne What was being done for Inpalred* disabled* and 
handicapped In recreaclon In the scate« and to plan better waya ot aeeclng their 
recreational needs* A few other atetas conducted slsllar survaya aa part of 
cooprehenalve aantal retardation plennlng activities* 

Miny residential facUltlea have shown Incraaalng Intareac* concern^ and 
Involvement In physical education and recreation* Workshops at residential 
facllltlaa throughouc Texaa* In Hlnflald* Kansas; Rom* New York; Bralnerd* 
Farlbaulc* and Cambridge* Mlnnesoca; Blllsvllle* Mlsalaslppl; and Colunhus* Ohio* 
to nana a few* have been conducted during the laac year or ao* Mtny of these 
workshops provide know how and direction co werd attendants and coteage nr 
ward parents ao thay can Introduce and condu«tt physical and recreation acclvlclas 

Recant meaclnga aponsored by the Texas Aiaoclatlon for Retarded Children* 
funded under the Sevelo^ntel filseblUtles Act* Involved repreaantiitlvaa from 
All parte of Teicaa* Partlclpancs represented (1) collagea and unlveraltlea* 
<2) public education* <3) mental healths-mental retardation boards, (4) public 
achools* and <5) cooMtnlty recreation depertnenca and perk boerda* The mlaslon 
of partlclpanta ««s co work together* co coomunlcsta* and to develop Incar* 
agency and mulcl^lsclpllnary approaches chroughout Texaa In all aspects of 
physleel educaelon and recreation programs for Ispalred* dleebled* and handi- 
capped* Training and profeaalonel preparaclon progrMa and actlvltlea were 
major conslde redone In chese msattngs and will receive high priority In follow- 
up projects and future meetlnga* The tenth annual workshop on ptiyalcal education 
recreation and aquatics for the handicapped will be apoaeored hy the Longvlew* 
Washington* YHCA nexc rebruery <1972); this le cha longeac consecutive series 
of workshops for personnel working with che handicapped In the country* Every 
actenpt haa.been made alnce 1963 to Involve all agenclea and Individuals repra- 
aentlng various organisations and groups sponsoring programs of this cype for 
the handicapped* 

Loulalana State Unlverelty* Itew Orleans* haa a unique In-servica approach 
for apeclal education and physical education teechera* Mew Orleans ISUNO 
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phyalcal educatloa ataff voluntetred to vork vlth teachert and provide Satorday 
^ la*itnrlce procrtu on actlvltlti ^xpA topics specified by special educators 
sod/or physlcel educators. Specialised vorkshops In aoveflent exploration* 
tuobllug* gymnastics » lov orssnlsed gaaes» rhytfang* physical fitness activities » 
and In specific sports have been conducted. Participating teachers have oppor* 
tttoltlea actually to vork with youngsters of all ages end vlth varices handi- 
capping conditions. Even though most of these teachers work with kids day In 
and day oat» Moy eee them In a different light through these new actlvltlea. 
This ie a popular progrui In which LSONO ataff volunteers and teachers partlcl* 
pata according to their Interests and needs* 

The Children's Rehabilitation Center* University of Virginia (C9xarlottes- 
vllle)» sponsors two Interesting programs. A one week Inter-dlsclpllnary graduate 
settlnar focuses on adapted physical education and therapeutic recreation for 
youagaters with all handicapping conditions. A suMtr canp for children with 
respiratory probleM " asth&s» cystic fibrosis* and other types of chronic 
respiratory problans provldea services to these youngsters In a caflplng altua- 
tlon. Studenta frott colleges* ttnlveraltlaa* and from different agencies serve 
as caap ataff. Each atudent has c»pportunltles for new experiences* to see 
children In dlffsrent wsya* to learn about growth and devalopMnt flrat hand* to 
obtain new insights about aequences sf^ progreaalons of w>tor activities* and to 
develop broader understanding and deeper appreciation of children with respira- 
tory condtflons« 

Bam storming workshops have been successful In several atates (Hawaii* 
Hlsslsslppl* Alabama)* An Individual or team goes into a state and conducts 
one day dtlve*ln workshops in population centeirfi throughout the atate *- the 
mountain Is tafcsn to Hohammed* In these days of tight budgets and austerity* 
no stone can be left unturned 1^ provis^ing economical ln*servlce activities 
in or near homlk base* Another mooi^^ approach has been affective and successful 
in Kentuclqr. A special mobile unit In physical education and recreetlon for 
retarded end handicapped operates through Kentucky Association for Retarded 
Children under e grent from Bureeu of Educittlon for the Handlceppad* Major 
activities of this unit heve Included one* two* three dey workshops In cooscjnl- 
ties* et echoole* for re«idantlal fecllltles* and In day care centers* at 
colleges/universities* end for other groups Inte^rested In these progrems* The 
epeclel ven else serves es e mobile resource center with books* ertlcles* pern* 
phletSj brochures* equipment* supplies* end other physical aducet Ion* recreation 
program miaterlala. ttls provldea atlll another Importent dimension to work* 
shops* brings new msterlels to pertlclpsnts* end glvee them en opportunity to 
see whet Is available end epproprlete for their progrems* 

Oklehome Assocletlon for Reterded Children eponsored e very successful 
workshop In conjunction with Its stete convention lest April* Msny different 
groups* orgenisetlohs* essocletlons^ end egenclee ere Involved In physical edu- 
cetlon end recreetlon programs for i«pairad dlsebled^ end hendlcepped* end offer 
e verlety of trelnlng end in-service ectlvltles for memhers* steff* end other 
interested parsons* Obviously* msny other groups end their progrems could be 
mentioned end discussed* 

In whet directions should we be moving? Is It dengerous and limiting to 
aey or inply there ere directions we should move becauee cf connotations that 
one* two* or three epproeches enswer ell questions dnd solve everyone^s problemsT 
As emphasised this morning* we must not only think In terms of Indlvldus Using 
et the progrem level* but Just es epproprlete end Importent to Individualise 
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At the training lewl* Oftea the Individuality of those vlth vhoo «e vorfc Is 
ea^kaelted* Too ofteo we fors^t eboat or neglect the Indlvldwllty of taaclurit 
leaders ecd ipecUlists; breed gene rellut Ions sbout then snd their trslnlng 
Is no more Justified than et program level* This then represents ooveaent from 
first snd second levels to the third level ss discussed this momlng. 

Three groups oust be considered relstlve to trslnlng* Firsts personnel 
now In the field* It Is Interesting to note thst uny physlcsl sducatori moving 
Into adapted physical education and other aspects of progrsas for hsodlcapped 
ara Individuals vlth anyWhere from five to fifteen or twenty yesrs experience 
vlth oorasl kids . Secondly* ve have to consider students Who have not yet mstrt- 
culated Into professional preparation programs* Some students vUl enter these 
progrsas vlth no previous experience Whatsoever vlth the handicapped. However, 
a grovlng nunber of high school sod college sge young men snd women hsve sny* 
where from three to slit yesrs excellent volunteer snd/or work experience In 
csmp, svlMlng, rsttestlon snd relstsd progrsms for the hsodlcspped; they know 
what they want, whether it be adapted phyalcal education, thsrspeutic recrsstlon* 
or speclsl education* These two groups c:innot be dealt with In the ssme wsy 
If currlculsr spproaches sre to be Indlvldusllsed sccordlng to where s student 
hss been sod where hs Is going* In relating this to the five questions posed 
this momlngt wfast sre the esssnttsls In professional preparatl«M[i and training 
In theae areas? These essentlsls sre bsslcslly the ssme for sll Indlvldusls 
who enter compsrsble progrsms 4bd with slmllsr gosls In terms of Jobs^ positions^ 
or plscement* if one person enters this progrsm with th^fee or four years 
experience end snother enters with no experience, esch stsrts with different 
competencies snd st different levels of fulfilling these esssntlsls* Therefore* 
progrsms must be Sufficiently flexible to Indtvtdusllre sccordlng to different 
experiences* coapetencles* knowledges* skills* snd sttltudss ssch student brings 
with him* 

We sre now In flnsl stsges of s professional preparstlon projsct funded by 
Buresu of Educstlon for the Hsndltspped to develop guidelines for professlonsl 
prepsrstlon progrsas for personnel In physlcsl educstlon end recrestlon for the 
hsndlcspped* Seversl Importsnt concepts Indlcste direction these guidelines 
sre moving* 

Prepsrstlon should be based on conpetencles needed to i^rfo» vsrloua tasks 
In specific positions In these progrsms* CosqietencUs of sn lodlvldusl 
moving In the direction of being s recrestlon director or ^yslcsl educ- 
tion speclsUst in s resldentlsl fsclllty for mentslly retsrded will not 
be exsctly the esme ss for sn indlvldusl moving Into s secoodsry school 
sdspted physlcsl education program. Since competencies sre different 
recQgsUlng thst there vlll be some dupllcstlon and overlsp — differences 
should be reflected In prepsrstlon of snd guldsnce given esch student* 
Ability to Indlvldusl Ige sccordlng to goals and dlrectlona of each student 
Ip e very Important conslderstlon* 

Another Important principle Is to recognize no one way of obtaining requl* 
sits competencies* Colleges and universities need sufficient flexlblllcy 
CO recognize sltemaclve wsys and mesns for students to gain competencies* 
This slso relstes closely to cooments mode by the first speaker this mom* 
Ing* Functionally we are operating st the second level; pbtlosophlcally 
ve sre crying to operste sc the third level ** the two must be brought 
closer together* 
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Another mrtz la uhlch are operating at level two yet trying to oove 
phlloiophlcally and operationally to level three Involves ettltudlnal barrlere; 
negative attltodea aM expectatlom are reflected by the term handicap Itaelfi 
Handicap aa a term and concept la culturally Inpoied by aoclety on groups of 
lodlvldoala vlth any one of a variety of phyalcal* «ntal» aaotlonal or aoclal 
deflclenclaa» dlaabllltlea» or Inpaltaenta* About tvelve yeara ago» a congenital 
quadra -aaputee enrolled at the University of Texas where nobody vas eitcused fro* 
the two year physical education requlreaent* When this young aan finally accepted 
that phyelcal education vas not to be waived » he selected stflHlng as an activity* 
This young Mn was belligerent* withdrawn* wallowed In aelf pity* antisocial* 
along ylth aaay other extremely negative characteristics* He and his Instructor 
ware the only ones Initially allowed In the pool; gradually this changed and * 
second Instructor was peraltted In the pool* then another student* and soon 
another* and later atlll another* Today this young aan Is a successful lawyer 
la Austin; he Is auch Involved In youth work and counsels Individuals with con* 
dltlons flttch leas severe than hla » aaay o£ thaaa are handicapped becauae they 
let their conditions affect thea negatively* ettotltmally* and aoclally* Thla 
young aan Is and always will be laoalred » he does not have ^ras or lege* 
Dlsabllltv Is the way an Inpalraent affects en Individual's ability to perform 
certain tasks snd participate In special activities* This congenital aaputee 
was severely handicapped when he entered the University of Texas* today* he la 
atlll Impaired* disabled In certain activities *- not awlaalng — but hardly 
handicapped* A five alaute film clip Is avallbble of him awlaalng and diving 
to show what he can do and what he has accoapllahed. 

If this la the way moat lapalred and disabled look upon theaaelves* lsa*t 
It tiae society loofca upon thea in the aaae wayt for too long we have opetetiid 
at the aecond leval and culturally Imposed* cstegorlaed* and labeled Individuals 
as handicapped because of bllndneas* brain damage, deafness* or mental retarda* 
tlon» or other phyelcal* mental* or emotional condition* In fact* many of ua are 
undoubtedly more handicapped than Individuals with lapalrmtnts and disabilities* 

A lot of debate and discussion focuses on categorical and non-categorical 
approaches* Becauae an Individual has an IQ of 52, we are prone to put him In 
a pigeon hole Indicating What he can and cannot do. Yet* In physical education 
and recreation our primary concern la not with a aaglc nuaher; we are concerned 
with an Individual's physical ability^ motor proficiency, and racreitlon P9ten* 
tlal. An IQ of 52 aay not affect ability to participate In physlcsl education 
and recreation activities one bit; case after case shows thla* Eich person 
must be considered as an Individual In taras of physical ability* motor pro* 
flclency* and recreation potential to help eliminate these devastating hardened 
categorlea. 

One key question must be aaked -* can thla lndlvl^«UAl safely ^ successfully^ 
and with satisfaction take pert In a particular activity? If the anawer Is yjs 
for awlaalng, movemtnt explore^lpn* arte and crafts, drama, or any other activity* 
I challenge the practice of placing that Individual In a special program for 
that activity* Emotional etablllty* social awareness* and effects of Intellec- 
tual deficiencies upon ability to participate aafaly* succeaafully and with 
eatlsfactlon must be considered along with phyelcal ability* motor proficiency* 
and recreation potential* Direction then will be more In terms of Integrating 
indtvtduals with any handicapping conditions Into regular physical education and 
coMunlty recreation programs instead of Indiscriminate and categorical separa- 
tion In speclAl programs* 
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Be«IUtlc«IIy tow lndivl4iUU c«nnot ••fely. ttteUMfttlly. ttd «lth tatU* 
faction take part la various physical education and recreatloo actlvltlea 
they need special help. Sow of theae ladlvlduala have the potential eventually 
to participate aafely, successfully, and with aatlafactlon* but today lack 
experieneet skills^ confidence^ self-discipline^ social awareaeas» eaotlonal 
atablllty. or other charecterlatlcs. IhU group needs s halfway house type 
phyalcel educatlon*recreatlon program to develop ability to croaa over the bridge 
back Into the aaln atreaa of aoclety. Othera In thla group require Individual 
atttntlon» sheltered situations » additional BotlvatlOQ» opportunltlea for auc- 
ceaa*- even avail aucceaaea -* renedlal pTOgratta» therapeutic actlvltlea over 
long and extended ptrloda of tlae. 

Severely and seriously Involved irtien motivated and given appropriate c»ppor- 
timltlaa do accoHpllah their lopoaalble dreaM. For eicaspia. a young Vietnam 
doitble-Iag aaputea cospletad the 1970 Boaton Mirathoa on a «heel chair tn a 
little over aeven hMra» thla la juat a ahade over fifteen alnutea ptf ttile. 
He la now training to owIm the Bngllah Channel. Thla past spring a young van 
ao severely Involved wdvU cerebral palay that he cannot tie hla ahoea or eat 
aieat on hla plata ran In and won the Arteala (Mew Msxleo) Mirathm. Ha alao 
ran In and coaplettd the Boaton Mirathon. Iheaa are juat two of countleia ex- 
anplaa of Individuals vho have uaed aporta» athletlcat phyalcal education and 
recreation to re*entar the oalnatreaM of aoclety. 

Uddottbtadly the noat pxeealng need In each atate Is a ayateMtlc survey of 
what la going on and ivbat are pvoblaM. Issuest concerna. and prlorltlaa. le- 
aourcea could be located^ Indlviduala identified, and axaiVlary prograM die* 
covered thla alone would lap rove prograaalng asny fold. Tour state action 
plana ahould provide opportunltlea^ Mchlnery» sod fraaework to do aany of 
these thlnga. Vision auiat be forward and direction prowte progreaa aa declalons 
and recoMendatloni relate to the future. 

Non^graded or ungraded progrsM. teen teachlngt modular and flaxlble 
achedullngt open claaarooM. optional clssa attendance, free school weeks, rele* 
Vance of actlvltlea, core concepta, aelactive requlreMnta, differential ataf* 
flngt and other contaaporary educational practlcea mat be evaluated and applied 
In terms of their IsipllGatlona for adapted phyalcal education and therapeutic 
recreation proi:rasui. Dig under aurface apeclfica and the obvious to get to 
baalc prlnclplaa and purpoaea; mch from other areaa and dlaclpllnea that on 
the aurface appears Irrelevant, Inappropriate, and unrelated la appropriate, 
algnlflcant, and applicable to our areaa of concern. 

Our flrat apeaker considered himself a generallat; msny people are aucprlaad 
that I too conaidar myaelf a generallat Who mskea apeclflc application of 
broad baalc phyalcal education and recreation prlnclplaa to apeclflc altuatlona 
In progranming for Impaired, dlaablad and handicapped. In an era of over-' 
apeclallcatlon^ pauedoaophlatlcatloni and too much mmbo-juiibo, credence muat 
be given the Imporunce of deeply Imbedded, bedrock, cowprehenalve, aound 
developmental phyalcal education and recreation. 
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PARI III 

INSTITUTE PSLIBSSATIOMS BY STATE TEAMS 
SecttOD A 

Exploration and Identification of Xsiues 

The oaterltU la Pert III repreteat the product of the Interaction between 
KOibere of the ttate teans conalttlng of profesetonelt fron special education** 
phyalcal education and recreation* Jbc^j^ture of the Involveoent proceti for the 
participants contlated of en exploratory and identlfltatlon phaae uHlch was fol- 
lofved by a development aeaalon* 

Section A of Part III preaenta the leaterlala developed by the atate team 
during the exploration aeaalon* The i:harge to the ^tate teaaa «Ma to Identify 
the «aJor concerns » Ittuea and needa for their atate reletlve to training pro- 
greu 4a related to phyalcal education and recreation for the handicapped and to 
develop a Hat frott the Iteott Identified in order of laportance or priority. 
The reports In thla aectlon are the reaulta of the efforta of the atate teams 
to Met thla charge* 

Heabers of the attte teasa Hho participated In producing the aaterlaU In 
Part ni were: 

Illinois 

Mr. Jerry E* Kelley^ Office of Recreation and Park Retoitrcea^ Unlveralty 
of Illlnola 

Kiat Glena Kllgore^ Office of Public Instruction^ State Departoeai: of 
Educttlon 

Mr. Jon Putnas^ im Handicapped Children Section* State DepartMnt of 
Educatlot^ 

Indiana 

Hr. Rayttstid G* Benson^ Edttcation and Activity Therapy* State Department 
of tfental Health 

Hr. Leo Dillon^ Supervlaor of Prograoi^ State Department of public 
Instruction 

Sr. Rob^ri X&tiOp Bfealth Service Departveni:^ State Board of Bsalth 



I>r* Lottlt Alley^ Departoent of Bemlth and Riyiical Edocatlcm^ Unlvertlty 
of Iowa 

Mr* Jerry Caater^ Dlvltlon of Special Education, State DepartMnt of 
Public Inttructloa 

Mr* Donald Llodley, Deptrtwnt of lecreatlon, Ublvertlty of Iowa 

Mlchlaan 

Dt* David Fuller, Department of Health and Physical Education, Michigan 
State University 

Mr. Thowt A. Mickaood, ?llnt School Board, pilnt Michigan 

Minnesota 

Dr. Donald Buchanan, Department of lecreatlon, liinkato State College 

Mr. Lawrence ErU, Detlth, Physical Education and Safety, State Departaent 
of Education 

Hr* Dennlt J. LaRoque, Special Education, Delutli, Mlnneaota 

Dr. Prank Colaw, Superintendent of Schoolt, Board of Education 

Mt. Donald M* Cok, Director of Special Education, State DepartMQt of 
Bducttlon 

Dr. Robert M* llaylor, Bealth, Phytlcal Education aci Safety, State 
Departaent of Education 

worth Dakota 

Hrt. Cladyt Johansen, FArgo park Dlttrlct Board, Pargo, North Dakota 

Dr. loger D. Kerns, DepartK^it of Public Inttructlon, M6rth Dakota 
State Uiilveralty 

Mt. Kustell Plttsley, Director of Special Education, Richland County 
Schoola 

Ohio 

Dr* Halter P. Bralog, School of Health, Pfayalcal Education and Racreatlon, 
The Ohio Stat« Onlveralty 

Mr. Robert Bollaod, Education Consultant, State Department of Education 

Mr. Ja^a SchlMOller, Education Conaultant for Vltuslly Handicapped 
and Crippled, State Dlvltlon of Special Education 

South Dakota 

Mr. Craig Beach, Special Sducatlon Conaultant, Dlvltlon of Ptipll 
Pertonnel Sexvlcei 

Mr. Larry King, Acting Coordinator, Health, Physical Education and 
Recreation 
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Dr« DouM HcCulUugh* Depirtoent Ffayilcal Edocatloo and BecMStloa* 
Ublvenlty of Sooth Dakota 

Wlcconaln - 

Mr* Earl CaapWll* Director of Haodleapped Pirograaa* Mllvaokee Public 
Sehoola 

Ht, Patrick L« PflUgar* Dlvlaloo of Bandlcapped Children* DapartMnt 
of Fublle InitructlOQ 

Hit:« Donald Voaa* Pbyalcal Education Director* Walnortb County Special 
School 



ERLC ^ 



MEEDS, COWXSHS AKD/OR XSStJES IH FRTSICAL EODCATZOH AHD fiECBEATZOM IS 

HXUOIS Mr* Joo Patnw 

Miia 61am Kllson 
Ht* Jarry Kell«y 

1* What coapetancl«a ato r«qulT€4 for writing and handicapped chlldran* 

2* Ctwwilcattoii battfteo Inatltutlocit agfnclai> dliclpllnai * * * at tha local 
atid itata Uml. 

3* Shortaga of aanrlcaa for tha haadlcappad In co— ualttea * * * activity 
prograaa* 

4* Vho la really concerned eboat the handicapped? 

5* l.ack of aaopover at ell levala» aapaclelly trelnara* 

6* Culdtllnea for progran Integration* 

7* Meed for educating the public ea to the trelnlng neede» ^acllltl<t» etr 
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HEEDS, OOKZlbS Atn>/OR ISSUES IH rarSICAL ETOCAXIOR ASD SEGBE&TXOH IN 



JJKOlMk Mr* Uo Dllloo 

I>r* tobert Yoho 
Mr* ftATMOid Sftnson 

1* Itoable to Identify asjor cooctros uotll m hm !mtt«r of What <jclsts* 

2* rocusliig on profctslooal prtpantloo*^stloo «• to lAttter coltesit tod val- 
vtrsltUt dlrtctlon tovttd pMparttlon for «ll pliyslcsl odoMttOD mi ncnt- 
tlon aloors off«r %om exposurt to lt4iidle«pped or 1« only thm ''•pccUlUt" 
«xpoft*dT Seed for sorvey «• to vhat Is evelUbU end irttnt U ectunlly 
heppenlng* 

Scoe Inforaeticn wy bt cmtftlned In nvAllAble «itmy# #Mcb «• tint one co«» 
plated by Mlee Geddee* ibu snmy Alto tonuUi etetmnte of probUoe 
Identified by Mverel Bsenclee» echoole end d«p«irtmnte of ttetei* 

InforMtlott elto evelleble In confertnce proeedlnge of confenoce hetd et 
Indleoe Stete Oblverelty e yter ego* 

3* Queetlon ei to «h«t U pblloeopby of (kilvertlty end ColUst pereonocl toverd 
Settlnt the Job d«ne* le th«re e tm« coMlttMnt to foltov throushT 

4* To eurvey not only lerger etete titpported unlvertltlet hut elto jr* Colleset^ 
private collesee and iffilv«rfUlfti» unlvereltlet eitteneli0 tervlcet* etc* 

5* Hov such tine end effort ehould profeeilonel eefoclttlooBt tuch CCC» 

AAHfCRy IPIA» etc*t devote to the etee of heodlcepped* Concerned profeetlon* 
elt often end up telklng to theaeelvet* Gentrel tynptthy of other profee* 
elonale wet be follovid by coeKlttmnt of tbOie idio heve knoyledge end 
experience* 

6* le there • flni coaalttMnt of ttete level leederthlp to force crott fer* 
tlllxetlon of tdeee end experience* Could each leederthlp be better provided 
through pHvete egeiicy eueh ee etete AftCI 

7* More iMedlete problen concerne ln*eervlce trelnlng for thoee profeetlonel 
end non*profeeslOQel currently on^the^Job* Lerge end eaell school tyetene 
heve their unique ttrengthe end neekaeteee* Ooe Idee evggette thet the 
•tete could provide trelnlog end reeource wterlel to epeclellete In phyelcel 
educetlon end recteetlon In the larger eyetOM idille their efforts thould be 
directed toward selected tpeclel educetlon teechere In the oMller iyatOM* 
The epeclel educetlon teechere vould then wrk vlth the local phyelctl edu* 
cetlon teechar* 

6* Cletelflcetlon of hide too often detemlned by edwlnletretlve needi et 
oppoaed to needa of kldt* 

9* Concern for cetegorlcal legltletlon*axlatlng end propoeed-*boi» la leglelatlon 
refining ai^ enphaeUlng deflnltlona of dlaebllltlea-*le thla good or badT 
lecognitlon of both eapecta end wthode of slw^r negative alOMnta* 
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HEEDS » COHCEKttS AHDA)K ISmS W PRT5ICAL EDDCAItOM AND SECSEATIOM HI 

X0HA Kr* jerry Caattr 

Ar* LouU AlUy 
Mr* DooaU LlodUy 

Comity 

1* Lack of cooprebftntlve prograas (physical educatloa and rtcreatloD) la sthoola 
and conauQltUa* 

2* Adttlolatratore* attltudaa 

3* Piibllc Iftfomatittt phytl»l adueaCtM and ncreatlon 
Stata 

1* Lack of atatt director of btalthi piqralcal educatloa and recrtatlon* 

2* Lack of laader^lp In tha atata agtocy reaponalbla for rtcreatloo* 

3* Lack of coMualcatloo awmg all atanclaa Involved In apecla^ educatloQr 
phyilcal AdttcatloQ and recreation* 

yralnlna Initltutlcna 

I* A OMd for planned and directed pre^aervlce experience vlth handicapped* 
(phyilcal aducatlooi apecial education and recreation) 

2* A lack of aitaraneii on part of apecial educator* of the potential of pbyalcal 
education and recreation* 
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NEEDS, OQHCESNS AND/OR I£SUSS IN FHTSICAL EDDCATtOR Alffi tXdEknSm IN 

MICHIGAN Mr. fitvld Fcdler 

Mr. ThoMi Mftckiood 



A« Deralopnent of Teacher Training Prograna (eoarsei leading to • teaching olnor 
la adapted phyilcal education) 

1. Intetdepartaental cooperation (ipecUl edocatlont phyilcal educatton and 
recreation) 

2. Interunlveralty cooperation 

3. QnlTeralt7*coaKunlt3r cooperation (provide teacher practlcus escperiencee 
In local apeclal education program) 

B« Culdellmi for developing co—unlty reiourcaa to facilitate uia of tecrea* 
tlonal areai end faellltlei bf handicapped Indlvlduala. 

1. Adaptation of exlatlng fadlltlaa (handralla» ra«pi, ipeclal equlpMnt) 

2. Modification (planning itataa of new areai) 

3. Special arranganenti (ratai» etc.) for handicapped In local faellltlei. 

4. Comnlty Involvattent In the devalopwnt of State Kicreatlon parki 
(alHllar to Georgla*a *Vlll*A-Hiy**) 

C. Procedurei for'vrltlng* printing* and dlaaeHlnatlng currlculua aatarlali 
(prograa guldeat etc.) to taachara of adapted phyilcal tdocatlon and 
recreation 

1. Tooli for evaluating Individual progreii In phyilcal developMnt* ioclal* 
anotlonal davelopstnt. iod aotor-recreatlonel abllltlaa (akllla and 
knovledga) 

2. In-iervlce vorkahopi (phyalcal education; outdoor education) conducted by 
apeclallata (adapted phyalcal education) active In the field* 

3. Create a poaltlon (itate conioltant adapted (rtiyalcal education) which 
Includea the reaponilhlllty of locating and publldalng exenplary 
adapted phyilcal education and recreation prograM within the atate. 

D« Preichool PrograM (aoveattnt educatlooi agai 2*4 yaara, high Incidence 
EM& areaa) 
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REEDS, OONCSiaiS, AHD/Oft ISSUES IN msiCAL CDUCATKMI AMD tBCSEATIDM 

in 

MINHESOTA Mr* Deimle J* Latoquc 

Mr* Ltwrtnce Brie 
Or* Dontld Buchanan 

1* Ctncral apathy for prtrvidltig profraaa for the «xcaptloaal paraona* 

2* tack of inpUaantlng axlstlnc atate coldallnea and the Intent of the lav* 

3* tack of pra^aanrlca training at the collase and wlveralty level* 

4* More In-aerrlce training fcr eleoantarjr and aacendary teachera and e^^nla* 
tratora * « 

5* Greeter eephaala In training of teechere and progran developattnt at the ele* 
mntery level* 

6* tack of interdleclpllnary approach tovarde vorklng with eitceptlonal children* 

7* teck of coamnlcatlon between phyalcal education, epeclal educetlon, and 
recreetlon pereonnel* Stete end locel levele* 

fl« Lack of iinde re tending and reaponalbllity ^ the part of the ivdleal profeeelcm 
regerdlng the laportence of phyelcel educetlon and recreetlon* 

9* teck of tlM •nd echedullng for edepted phyalcal education (balf-vay houae)* 

10* Inadequate fecllltlea, equlptttnt, end euppllee to lopleaant adapted phyalcal 
education end recreetlon progreM* 
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KSEOS, CONCERNS » AND/OR ISSUES IN TOTSICAL EOOCATION AND KECSEATION IN 

MISSOURI 

Hr* DoMld M* Cm 
I>r. Robert Taylor 
Dr. Frank Colaw 

1< Stat«-vld€ atatrlng ot^nlutlcm 

2. Tlnanca 

3. Survey end eoelyme current operetloa 

4. Determine needs on e priority belli 

5. Proper Iflpleventatlon proceduret 

6. Contlnulnt evaluation 
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MEEDS, OOHCEKKS AHD/0& ZSSOES XH RTSICAL EDOCATIOH AMD UCIEATION I> 



anmi oaxoia mt* ticbatd rittii«y 

Mrs* Cladyt JobaaMa 

I* ftnoQMl tod ftcllltUt tn thm tnt trt not lUted 

2* Sut« colleges ere not provldliic trtlalng In tdtptod pfayilcal oducatlon or 
rectttttloa 

3* Attitudes of phyilcal education^ epecUl tducatloo tod recreetlon people 
towtd Mch other end the hiodlcepped 

4* teck of funds for eleaeacery phyelcel edncstloo 

5* Uck of fecllltiee 

6* Lack of qualified peraooul la rural araaa 

7* Facllltlea available are oot beliit utilised 

8* lesderahlp la not svsllable oa the ststs levAl 

9* Guides for teathera are not avallabU 



ERLC 



HEEDS, OOHCEBHS AND/OR ISSUES XN FBXSICAL EOOCAtlOH AHD RECREATION HI 

OHIO Mr* Jue« Schlnooller 

Mr* Robert Hollaol 
Dr* Walter Erting 



1* VmA of ^llty tB Mrvlce «od«l« ud protrtmi to b«tt«r pT«p«r« pertoooel to 
vork vlth haolleapped: 

• ; lMtlttttlou*R««ldftiLt School 

1># tift*-te7 cl««« pr«gr«n 

e* Vubllc School 
I* Bandlc«pp«d 

2* RaguUr Sducttloiit p1iy«lc«l edacatlon pcrcooMl 
d* C o — iDlty RscrectlOD 
2* Pro*ochool hoiidlcopped**eorly childhood 
3* Uck of FluiLcec 

4* vOrtlflcotlon for t^oicol educotlon teocbtro of tho haodlcoppod 

5* AiMithfttlc public to the benftflte of quality phyalcal aducatloo and recreation 
protraaa* 

6* SpecUl Edttcatora be required to Hava wtntauii of one ^liyalcal education 
course* 

7* Priority of physical education peraocwel In reapect to protraadng for 
Special fiducatlpn atudenta^ conaidertng other apeclel education nteda* 
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MEEDS COHCEKHS AMD/OR ISSUES lU mrSICAL ESOCATiaV AHD lECREATZOH IN 

SOUTH nUDTA 

Hr* Craig Beach 

Hr* Larry Kloc 

Or* Dontld HeCalUugli 

A. Concarui 

I* ImrolwMQt of policy Mlcara and adnioiatratora 

2* tola of adocatiOQil Ttlairiaicm 

3* SpecUlisad cootributiooa vithin total fraatwoclt 

4* tublic «ducatioM Aa4 opiaiooa 

4* Profaaaioail accreditation ataudioga 
S* Meads t 

I* Zfi*aanricat coordinatad trainint 

2* FrograM In rural ^n^^ 

3* Sponeorehip of varioua progrea aagMota 

4* SUta^vida atimy of current oparationa 

5* Sarricaa of all related organiaationa and Individuala 

6* Analyaia of atudaat fttadat aa Individuala 

7* ForMtion of atata*vide guldalinea organisatione 

8* frofaaalenal coordtnatore 

9* In*atatat regionala or area organiEationa 

10* Financing on all fronta 

C« Poaaibla laauea: 

I* Priae reaponaibilitiaa for prograM control* *poaaibla aolutiont 
Integrated reaponaibilKy* 
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mns, ooNCEus axd/or xssqu xm nrszcAL esscAncm amd ieciutiom m 

VISOOaSIB Mr. Patrick PflUter 

Mr. Donald Voh 
Mr. Earl Caapball 

Statfawf: of ProbUa 

Uck of awaramao of aa«<a of cha haadlcappad cblU. Staa aa for tnf cbiU,. 
dlffaraaea la tha arpreach, aatlieAa, adaptatloo, andlflcatlon (naaa of tha Saaa). 

Oblactl^aa 

To adttcaea, traU «ora racraatloa paraomal to raallaa tbay aheold ba sarvliis 
«**da «f handUappad. ruslbllicy— aAcount* awbntaa acaaa co cooparata. 
Kacour^ta patancal imrolvaatnt. 

laaourcaa 

iReaaalen aarvlca mA-axcaptlooal adueatlea, dapartMot MIL Vnlvaralty of 
Hlacoaata, Madlaon, Stata Dapartaaat of laatrttctlon, Baraau of Outdoor Kacraaeion, 
Dapartaaat of Xatarlor. 

Praaraa qhlactlw 

1. Uprevamnt of racraatloa prograaa for haadlcappad chiUran. 

latlOMla : 

All dilldraa can laam aalaly threuth tbalr parcaptual aanaaa— alglit, awll. 
taata, touch, haarlac—actlvlty precrana can aaalat la groaa aetoc and flaa aotor 
davalopMQt. lacraatloa can provtda Ineroaaaa atlaull and notlvatloo. 

Actlvltlaa and Maada— aaM aa for aaor child. Ibaaa acai 

1. Motivation to achlava 

2. Social awaranaaa 

3. thyalcal valfare 

4. Bnvlronaantal asparlaoeaa 

5. Oral axparlaneaa 

(. KoM -School •lalatlvaa 

Our objactlvaa for klda la fun and to laprova tha conpetaoelaa of: 

1. MobUlty 

2. Manual dastarlty 

3. Salf iMga (achlava) 

4. Lansttaga (ataff and othar) 

5. Patant-chlld ralatlonahlpa. parantal Involvaaant. 

Bncoaraga nota coMunltlac to progran for haadleappad ahlldvan. To cooparata 
with othar cawinltlaa to aurt pro$raaa. locouraga paranta to prcaaura for 
laglalatlon. 
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Th* ttod product oC sttch aetlvltiet It to achiev* statad objaetlvea. The 
naalt voaU be tha aana aa adaeatloo'-'to hava all children U«d « «ore produc- 
tive Ufa. 



teaottrcea 

wntA exceptional education depertaent 

Onlverelty of Uiaconalo* Htdleon 

State end Italted statea* Depercaante of laatnictlon 

natural reaovrcaa 



£sada 

Title X| If recreation depertaent can be esaocleted with acbool board or 
Ageiuiy Tfteelvlng tttla I fonda aay be other aourcte, I aa eiMre of lureaa of 
Otttdeer Becreat^lon» ec Oapertaent »£ Xntarior. 



ERIC 



PART III 

INSTITUTE DELIBERATIONS BY STATE TEAKS 
Section B 
State Team Action Plans 

The natarials In Section B of p«rt III represent the product of the Intar*^ 
action within tha state teams to structure a plan of action that would assist In 
developing or extending the professional preparation services needed within their 
state* Each state tesa aalected the need ou problem which th«y judged to be 
crucial In atlnulmtlng ^n auarenesa for and development of programs of phyalcal 
education and recrestlon for the handicapped. 

To assist the teams In developing State Action Plans with similar formatSt 
each wmre encouraged to utilize an Action Plan model consisting of a atateoent 
of the problem^ ofojectlves^ scope of plsn^ resources end concluding statement. 
The results of each stats team's Input to the development of the Stete Action 
Plan Is presented In the following pages. 

The State Action Plans presented In this section serve the purpose of pro- 
viding programs to stimulate and develop professional training services needed 
for physical education and recreation programs for the handicapped. Each State 
Plan la designed to make a specific thrust and la not Intended to be all encon*' 
paaalng. Each rapresente a beginning to affect change within the specific state 
sa well as a comlttment foy those Involved in developing the model to aaalst In 
their eventual Implementation* 

In presenting the various State Action Plans In this report. It la hoped 
that: those Indlvldualalnvolved In thla area from other states will utilise the 
models as a future resource In their efforts to extend training opportunities 
and develop progrsms In physical educsclon and recr^jitlon for the handicapped. 
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ACnON FUN FOR FBTSICAl EDUCATION AMD HECREATIOR 
FOR TBE mBTAUS KEtAKDEO AMD 7HYSICAUT HANDICAPPED IN 

ULmoIS Mr* Joa Putnam 

Miss GlcM Kllsore 
Mr* Jerry Kelle/ 

Sf tetnt of Problem 

The bulc problftB m we eee It In IlllooU U e Imck of wareneM and ade* 
quatci cowuttlcatlofie trlthla moA betweeii agenclea« Instltutloiia and orsaalutloiia 
wrklQt with ttie handicapped cMld* Thta wuld Inelvde: 

A* Knovledte of eElatlns pragraw« servlcea« conferencea and vorkihopa that 
are available to oor perionnel la the atate* 

B* Adalniatretlve and auperriaory awareneaa of coatrlbutloaa fro* other 
dlaclpllttea« le*« pfeyalcal education and recreatloa* 

C* Inadequate diatrlbutlon of literature and laforaatlon* 

0* Croaa-dlaclpllne tralnlct opportonltlea* 

B* Mo atata*level peraonoel to coordlaata proBraaa and aarvlcea for haodl* 
capped children* 

Oblectlwa 

Develop a atate-itide action plea to facilitate loproved connlcatlona and 
coordination of eervleea* 

Scope of Plan 

1* Satabllah a coordlnatlns covlttaa nade up of atata level leadera In 
apecial educatioUt phyalcal adacatlon« and recreation and other dlacl* 
pllma worfcloB trlth the handicapped* 

2* Include appropriate lAforwtlon la exlattns pebllcatlone resardlnB the 
Boela and objectlvea of thla atat**level covlttaa* 

3* Seek foada to apoocor atate Uvel vorkehop coaceraed with coordination 
of afforta and/or develop neu protraaa In exUtlas trelnlnf Matlaga* 

lecourcea 

BepreOeattCtWa co be iaclydad lit atate coordlnatlat covittea: 

1* lAHPBB 7* SVEk (Handicapped DlvUlon) 

2* ITBS 8* Creaa-roota partlclpenta 

3* ICBC '* OH 

4* USB 

5* IPBS 

€* profeaalonal Education (IS« SE« IBC) 
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ConcluJlM Stat€^n t 



It U our iuggcitlon thmt • tatll group of pertooi get together to identify 
end eclect the repreientetlvet to participate In etate coordinating coaalttee* 
It abould include: iemard A* Hopklua (DtB)* John Putoaa and Bob Carpenter 
(Handicapped Section* OSPI)* Jerry Kelley (ORPR* OOlveralty of Illtnole)* Stan 
Ubanovlch (ITRS)* Idbert S^peaey (Board of Voc* Ed* and lehab* Special Frogreaa 
Obit)* Ciena Kllgore (OSFI)* Dan Kennedy (Ihilveralty of Illlnole)* Ellen Kklley 
(niiAola State Ihilveralty* Nonal)* and Toru Wood (Sontbem Illioole Ihilverelty)^ 



Meeting to be held In Cbanpalgn and to be hoated and coordinated by Dan 
Kennedy* 
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ACTION FLMI FOR FRtSICAX. EinS»IXO:i AMD REOtEAtlOlt 
VOK THE (CirtALLT BEtAIDED AND FBTSICAIXT BAKDICAVPEO IK 



INDUM Mr* Uo Ollloo 

Dr* XobttrC Yobo 
Xr* Kiyaood Beasoa 

Sf temnt of ProbUw 

Th« probUn rcsylCs trtm a oiiiter of sctioM of ootImIoa sod comImIod on 
the pare of sUCe Usdttnhlp; Charefortt thm hutc prdbUn U Ch« sbseau of sa 
loCsllltsnC sod ilnccM coadCtMnC by «UU Uad«rthlp Co s pr^m uClllsias 
Vhm rtsovrcos of sptcUl 9duMCloiit pbyslcal eduucloii sod rtcresCloo for Cht 
btMflC of chlUrta vho dtvUCs frea Cha oorMl* 

1* Stcare cowlCtmaC fro« mtmtm Usdtrshlp to iJipltMaC «a latcrsctloa of 
sptcUl •docacloiit pl^ilcsl «dttcacloo and rtcrtsCtoo skills Co loprovt 
progrus for tbt dlMbUd clilU«. 

2. Urn ssCsblUlMiiftC of a mcImiiIw by uhlcli tbt YolwUry sod official 
attneUa aC Cha local and atau Uml can, on a coaClnaltis bails* kaap 
Infonad on agancy and dapartataC accmcUa and plan Joint atraCaglaa 
In protvan davalopMnC* 

3* Kavlan and avaluaclon of anlaClng atata laglalatlon. 

4* Davalop a plan for ItfanClfylng and aaaaaalng anlaclng prograna for bandl- 
capptd chlldran* aCaCa and local laml* 

S* Damlop a plan for Uanclfylog and aaaaaaing praaaaC prograM of pro* 
faaalooal pcapirattim In collagaa and imlvaralclaa fort 

a* Sptclal aducaClon Caacbara in physical aducaclon and racraaClon at 
clia iindargra4uaCa t aaacara and doctoral laval* 

b* rhytlcal aducatlon taachats and racraatlon laa^ara In child gtwth 
and tfava lopMQt-'^spaclal t^ticatlont 

In^aanflca Education 

Devalop a plan to raach tha targa and snail schools* 

Larga School Syataa— Operational factora; 
Spaclal Bducatlon T^achar 
iQtarast In stas 
tias to glva progran 
Flanlbla achadttla 

Stata laa4arahlp-*provlda training axparUncai for racraatlon and phyalcal 
aducatlon apacUllat* MttarUUt Knovladgat laaourcast fhyloaophyt Itotlvatlon* 

latraatlon and physical aducatlon apaclallat provlda* on a regional baaia* 
training of spaclal aducatlon taachara— actlvltUa^ knowUdget aatarlal* racourcaii 




49 



Snail School Opentloul Fscton: 



rhyilcal edocstlofi and Mcrtstloa i^cUllit 
Saall cUiMi 

Flexible prognn or no program 
Pscilitiei 

State leaderihip provide l&forwtloa end oodereUodlat of phyelcel edocetloa 
and recreetloa to iptcUl edueatloa te«chere oo e regloul VuU: 

- o* reeoureei In phyelcfct educetloa end recreitlon 
b* MterUU 

c* philoiophy of phyelcel edocetlon end recreetlon 

Selected tpecUt edoeatldfi teechere provide trelftUtg for phyilcei edtacetltm 
end recreetlon periocmel: 

e* special education phtloaophy 
b* KnowledM about handicapped 
c* reaourcea in apeclal education 

Reaourcaa 

?reeedent ettabllahed In 1970 of efency cooperation and funding of teaourcee 
having tnetructlon In phyalcal education for apeclal education* phyalcal education 
and recreation peraonnel at Indiana State Utelveralty* 

Special olynplca at Indiana State Oalveralty (precedent) 
Study of the atatua of profeaalonal education done by Kra* Geddeat ISU 1970* 
Select pereoonel from collegea and unlveraltlea* Depertaent of Public 
Inatructlon* Departwnt of Ntntal Health* voluntary egenclea end pro* 
feaalonal or local Indlvlduala vlth apeclal akllla and Intareat* 
Punda available through apecul education Olvlalon of Piibllc Xnatructlon 
Departatnt of :kntel Haalth* State Board of Baelth* (federal* atate* private) 

Iteture of Punda: 

Speclflcelly for the retarded, Departnent of public Iflattnctlon 
DevalopMntal dlaeblllty Act* Dapartnent of Ntntal Hialth 
3142 (Black Grand* Maternal and Child funda (certain percent) through Board 
of lielth* 

Project Crent funda (federal) to collegea and unlveraltlea* State approprla- 
tlona 

Private ftmda* volunUry aM*^iaa* 

j^cludlntJIteteannt 

After having uid thla* ve are coneemedt and lopreaaad by Sr* Pry«ler*a 
atreaa on the peraonalleetlon of education end anpraialona here which aupport 
the concept vhlch renlnda m of the yaara end yaara that education haa irerhallsed 
on the aubjact of all education tailored to the Indlvldual^a needa* 
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thftMforet the loogtr rmgt smI «hoald be lapromaeitt of the totel educe- 
tlonel progTBs vlth eopbatle cm lodlvldttellxetlon of the leeralos proceei re- 
•ultlAS in the Ideel progrea for ell children rether theo ceteiorles of children. 
This would Deceesltete the developmnt of loproved eveluetlon lutruMDte end 
techniques thet Mre aeerly essore thet chlldreOt no 111 be esslsned to eittlvltles 
end leemlns experleMes thet cmtrlbotes aoet to their growth end deveLopasnt. 
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AcnoH nAM m physical edocation abd ucseatioh 

rot THE MmLLY REXMtOCD AMD IBrSICALLY BAKDICAnEO IM 

KMA Hr. Jariy Catter 

Or. Lottlt Allay 
Hr. Donald LlodUy 

Statwnt of yroblaa 

Threa aaln oaada axlat tliat can be aMraaaed at thla tlae. Theta aeet 

1* th* Mtd for laUctfticipllHCy cownlutloa "^^^^ 
2* thft OMd for UMtntnt of currtnt ptqrilc«l adocatloa and rtcrtatloa 

•ctlvltUa 
3* tl» attd fer public tGforwtlo& 

The porpOM of tht ActlOD PUn li to UMblUh • fouodatloD for contUtted 
ptogrtH in p)iyilc«l •duutleii ud rtcrtatlon for tha haiidlcapptd vhlch would 
lautnt* oxlotliit rttoorcfto* 

OMoctiw 

Action ProgrM for tht Mted for latordUclplliiuy Cowmlcatloo 

Wf Dtcoater 1» an •vplorotocy aMtlng will bo hold to Identify Iom cmcoriki 
tiid Modt la ^y«lc«l odoefttlon and tftcmtloft for tbt Miit«lly ftWrdod and Ui« 
htodlcopptd* Ibo Motliit will involm ot Uwt ttio follovl^ oMttcUot Ublvor* 
•Ity of IoM» UIC» Dra» (SB» wd OVt)» OSS (Govtnor OcHlttoo on EaployMot for 
tbo RAiidlcopptd)^ OoiiMTVOtloa Coi1m1oo» intA» lAIPKft* A rtport of tht MOtlnt 
and docUloQ rtgocdlnt futurt octlott will bo Mot to ooch Miibar In ottonduce* 

Wf StpCMbtr» 1972» « Motlftf will bo h«U to •nltiAto tbo rtoulti of ourvoyi 
•oft to dotoralM action projacta* laprtiaoted will ba at laait tht folloulng 
Ajtattclaat Uklvaralty of Iow» XAIC» (8B» «Dd tfn)^ DSS» ^oaarvatlon CoMlialon* 
IPIA» Inam» and Covviiora Co—li iii on tAployMot for tha Uaodlcappad* A raport 
of tha atatlns and daolilon tatavdtnt fttttm action will be aant to each tteaber 
In attandaaca* 

Action m^ran for tha Maad of Aaaaaaaant 

Wf Juna» 1972» a aurvay will ba coaplatad to dataralna tha naada of phyalcal 
adttcatlon Inatructora voritlni in procrani for tha Mntally ratardad* Tha aurvay 
win ba conductad by Or* Louli Allay with raaulta dlatrlbutad to approprlata 
agandaa* 

By Jinia» 1972> a aunray will b« coaplatad to datamlM tha naada of ncraatltm 
ratavdlns aanrlcaa to tha aanully rawrdad ond phyalcally handlcappad* Tha aur* 
vay will ha coaplatad by Or* Donald Llndlcy* . 

ly rabruicy» 1972» an aaMaaatnt of cha neada of indlvlduala prwldlng auMr 
raenation/Mivinft asparUacan will ba copylatad by Mr* Jarry Caatar* laaulta 

tha aaa*i»int will ba uaad to datanlna naad for ln*aanrlca training of 
indlvlduala providing dlract aanrlcaa* 
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Action Prograa for th« Meed for PiAllc Informatloa (Prof«iilociAli) 

By June* 1972» srtlcUi pftrtilalag to plqrilcal «ducatloii snd recrettlw for 
the handicapped will be iiibvltted to the leva AsiocUtloa of Beelth» Fhyilcil 
Bdocetloa end KecrMtlon aemUtter by Dr* LouU Alley* 

By Jttoe* 1972» one or sore ertlclee vlll be eobedtted to the IFRA mweletter 
regatdlQg recreetlon for the heodlcepped by Or* Don Llndley* 

By Jofte* 1972» three neweUttere to teechere of the reterded end three oewi* 
letters to eupenrleore of wntelly reterded progreae vlll contela Inforwtlon on 
pbyelcel educetlon end recreetlon for the handicapped* lb be done by Mr* Jerry 
Ceeter* 

By June* 1972» one article on pfayelcal edocatl^Mn vlll be anb«ltte4 to Bope 
(lABC Pabtlcetlon) by Mr* Jerry Caater* 

Scope of Plen 

the scope of the plen locludea the tlm fraM f ton Septeober 1971 throuilh 
August 1972* there hes been previous ectlvlty In physical educetlon end recrer* 
tlon for the handicapped In lone end the plin will asiphaslsa decision Mklng on 
eJtlitlng needs end eltamatlves for Metlnt thoee neada* 

Be source a 

the plen will use existing resources with attention given to the ellocetlon 
of future resources* 

Concludlna Steteaent 

Accordingly^ this ectlon plen Is e prellnlnary outline to be used for the 
development of a aore conplete plen devoted to watlna the pliy«lcal education 
and recreetlon needs of the hindlcapped* 

Involveatnt of ell appropriate indlvldttils/agenelaa In declaloa saklQg and 
priority setting Is d**ned essential If the physical education itnd recreetlon 
needa of the handicapped are to be net* 
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ACTION FLAM FOR FHTSICAL EDDCATIOK AND RECKEATIOK 
FOR THE HENMUt RETARDED AMD FHISICALLT HAMDICAPFED U 

taCHICAM Mr* TtiDMt Hicksood 

Dr* Divld FalUr 

Priority l»ylwfd 

1ie«cb«r Tr«inlag Frogrtu. undtrtrtduaCt tod MSCtr dcgr«€ IcvtU* 
Ob1»ctlw 

1* To €fC«blUh colUjtc profrus to provldt Cttchlng c«rclf iMCloo In phy«l* 
ctl «duc«tioii for Che Mndlcapptd. •nd/or Chtr«p«uClc rtcrtcclofi* 

2. to promt* lo-Mrrlct vorksbop* which prorldt for Che pnfattlontl groitth 
of cttchcrt ^racclclooert cod proipecclvt CMchtrt of cht haodlctpped)* 

3^ To ttCtblUh to loforaftCloa center vhich could provide reiource Mterlele 
releccd to progreM In physlcel educecloQ end ncreecloe for the heodl* 
cepped* 

Scope of Pleo 

1* A* Contact phyelcal edocatlotti recreetlon* end epeclal edticatlca depart- 
tttnte of MtehlRin coltesee end ttolvereltles* Survey vhet li pre«ently 
being offered (coureee In Adapted Phyelcel Sducatloni etc*) 

b* Met vltti eelected repreeentetlveet 

aigber Bducitlon— depertaente of phyelcal educatloAi recreetlon. 
end epeciel education* 

State DepertMnt*-- epedel educetlon» phyelcel education 
Profeeelonal orgenUetlone (Nlchlgen) HMtPER. MARC^ ecc* 

c* Review In euch « aeetlng the follovlng; 

Identify praecnt offerings In teecher preperetlon 

Eiattlna evelleble guldellnee (preeent AAMFtg project en profeeelonal 

preperetlon for teeebere of the handlcappad, etc* 
Sulteble content (coureee end re^ulreaente for certlflcetton) 
Determine evelleble funde for developing reconaended Frogrene 
Explore poaelble Iftter-itnlverelty cooperation in progren offeringe* 
Identify reeourca people (preeent teechere» etc*)trlthln the etete 

d* Define laaedlate objectlvee end eelect e cOMlttee to pureue aeene 
of lopUMntlng then* (To include euggeetlone relative to the^ 
following) 

2* Plen i*orfcehop opportunltlee throu^: 

Stete Oepertnent conaultente (phyelcal «ducatl<m, epeclal aducatlop) 
Reglonel Dletrlct repreeentetlvee (Interetete cooperetlve effort) 
Avelleble etete end federel funding* 
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Dev«lc»p M inforaitloa cctittrt 

Potilbly CO openU la eoDjoiictlcm vlth ERIC*Mlchlgati State Onlverilty 
To collect «&d dlsmalofttc at«t« wd out-of-ststa Infomtloa 
To itnr* m t tttourcc for ttscbtri or MyOM tnterMttd lo phyglcsl 
cdttCstlM and rtcreatlm for tht handicapped* 
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AcnoM tux FOR nnrsxaa edocatxdh akd kecreatzoh 

TOX THE WKIALLT KETARDED AMD FHrSlCALLT HAKDICAFFED IN 

MIKHESOXA Mr. Stnnli Jr Laloqo* 

Mr, Lavttocc Erie 

I>r, OoqaU Buelitiiaa 

Sf f tat o£ yrttib\f y 

Ihera txltCt K pT«Mat In tdmicaott com progrraa for tht tumdlcapped Chat 
•r« offer«i tptcUl cdociCton^ pbyatcal cducttloa «nd recrcttlon ptrtooMt* 
lovtvtr* tbtM prosrui tre hoc coordiniUd tod d«vtloped to their fall potential. 

Ttierefort* ttiere le e dtre Mtd t;o dtirelop an ectloo plin to lapleMtnt* coor* 
dlDAUand develop to the follnet poteittlel e&letlas prograai^ SttUelinei^ end tKl 
lews AOif «litia£ that vould proflde* 

1* developMatel |»hgnlcnl «diicetloii» 

2« adaptive phyelcal edttcitlm^ 

3, retreat loo. 

Object lyei 

1* To drev totithar thoae itete and local orgaQltaCioM and/or atenclae wtio 
have potential input Into the davelopMnt of e tMprehenalva end vlebte 
profren for handicapped ptreoni, 

2, To develop In-iervlce prograM for phyglcal aducetlon* epeclal education* 
recreetlon pereonnet* end ichool ed»lnlatretore. 

3* To work vlth Initltutlona of higher education In upgredlnt pre*aerrlca 
trilnlng of potential phyilcnl education* epeclal adocetlon* end racree* 
tlon pariMoel* 

4, To provide nore effectlvt coneultent eirvlcee for echool eod nunlclpet 
procraM* 

5, To Identic conpetenctei needed for pbyilcel education* epeclal education* 
and recreetlon pereonael to w>rk vlth handicapped periona. 

6, To Identic good protreai now In exlatence lA the atate to iarve aa aodeljk 

7, To dleealnate laforMtlon through varloua Media to better Infom the pub^ 
11c ee to the need for bttter progreM. 

ficooe of Plan 

Orgaalte a atete et^^erlog conalttee of en Interdleclpllnery natura to della* 
eete etepi for Inplewnutlcm of the etete ectlon plaa« 

■eeourcee 

1* iaiource fitreonnalt 

i. Special Education Oonaultanta 
b. rhyelcel Educetlon Coneultente 
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c* SftcMttlon Coosultaott 

4* Fbyslcal Hiersplsts 

Occopatloul Theraplits 

f* Service OrsaolMtlonft 

g* St«t« Ptof«Mlofial Orfaolutlooi 

h* Htdlcal IKKtort 

1* StarMt (comalty httltfa* tud public frcl^l) 

i* Guidance CouMellnc 

k* Peychletrlete end Piychologlete 

2* Flntoclel Reeoureee: 

e* Spcclel Bdueetloo in^eenrlce fucMle 

b« Federal aiul Sc#te Stcreetlon fmide 

c* Frcmttt Foundetloos 

d* Federal Title ProtraM 

e* Local tax fucMla 

f* Ocilted Fund 

t* Faraot Orgenlsatloni 

thilted Cerebral Palay 

Aaaocietion for Ibttarded Chlldrea 

MliiMaota Society for Crippled Chlldreo 

Other eaaocleted ortaoltatloaa vho foater end proMtt progreni for 
the handicapped* 

3* Materlala 

a* ratOki AARFEIl. Journal of School Health. AMrican Hedical Journal » 
Journal of the Exceptional Child » Journal of AAMD 

Concludlna i^teteaent 

In viau of the foregoing^ the Mlnneiota tees repreaented et thii Inatitute 
will eaauM reaponiibilitf for initiating the organiaation of a Stitt Steering 
CoDHlttee that itill tapleaent the Mloueota State AcUon Flan* 
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Acnon FiAH m msiCAL edocaxioii akd secreatioh 

rot THE ICMIALLY REIARDED AND VBISICAUX ISMSDlCAtVED IN 

HXSSODKI Hr* Dcmsld H* Cooc 

Dr* Sobert Taylor 
Dr* Friok Colw 



Program Coal 

Provide conpreheMlve ftnd adapted phyalcal education aM recreational pro* 
gratts for all handicapped etudenta* 

Statement of Problw 

How beat to collect data concarolng the needa of the handicapped In phyalcal 
education and recreation from the State of HUaourl* 

Ob!ectlvea 

To decide where we are^ where we are 8olng» how we plan to get there^ and 
how to evaluate the outcome of the directions taken* 

Scope of Plan 

1* Organltatlon of the dlaclpllnea available within the atata «nd local 
area* (higher educatloni State Department* Leglalatur«i etc*) 

2* Involve all supporting agencies auch as Mtntal Health* Cerebral Palsy* 
Bsrly Childhood Dlvlal<m* etc** In planning end Implementing the plan* 

Ke sources 

We shell use all the resourcea that are available to the atate* Unlvaraltlai^ 
Menul Health Centera^ Kedlcal Scboola^ BtIC« AAHm> National Inatltute of Han- 
tal Health* 

Concluding Statement 

In order to bring about the program goala of providing comprehenalve end 
adapted phyalcal education end recreational programs for all handicapped etudenta 
In Mliaourl* we Miat bring together all people and aourcea Intateated In human 
belnga* We feel that thla la a atert In the right direction* 
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ACnOM FUM FOR FHTSIGAL EDQCATIOM AND SSCREAXION 
FOR THE MEMIAIXT KBTABDBD AMD mSICAtLT BAHDICAFFCD IM 

mm DUSOIA Mr* Rlcturd PlttsUy 

Dr* R^t Kerns 
Mrs* Gladys Johaueo 



Ststettfcot of Froblca 

There cKt«ts m tieed tn th« ststc to sske slgnlClcaot thrust In public Infor- 
Mtloot profcssloMl prvpsrstloiit Itsdcrshlp trstnlng and Ifitcrdtsclpl5iitr7 
coopsratlon* 

Ob^tctlvs 

In stt««ptlti$ to tnlttsts pUfiolot la asking tht Mcssssr? thrusts* s 
steering cMnlttss will be estebllsbed ta pUo so Institute thst will stinulstd 
sctim pls&s within the stste* Suggested Mike*up of the steering cofiDltMs would 
be Kiss Jsnet Swlts* Dr* Ann Cerlson* Mr* Jla Trovsgord« Mr* Slcherd Flttsley* 
Dr* Rfiger Kemst sod Mrs* Clsdys Johensen* 

Scope of Flen 

The steering conlttee would plan to wet ah a difloer aeetlng soes tivt 
durlog the third or fourth week of October* Agsods Itestt et this aeetlng would 
bet 

1* Flene to Mil results of regional conference 
2* Press relesss on progtsn InforMtlon 
3* Review cur needs— sddltionel feed beck 
4* Identify who needs to do whet sod vheo 
5* Develc»p stste plsn for lesdershlp trslnlng 
6* Bstebllsh e stete action coMlttes 
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ACnOM FLAN FOK FBTSICAL EOOGATION AHD lECREATIDK 
FOR THE tCmmT imiDKD AMD mSICAlXT UUDICfcnSI) IK 

08X0 Mr. jMt> Schinoller 

Mr. iebtrt Hollsod 
Pr. Walter Brtlog 



Ia-MTvlc« Education £or Special Sditcatlob and Hijrtlcal Educaeloo rervonncl 
Ba^iiUlttK Adapud Physical Sducatloo at tiM Blaoaataty Laml. 

Sut— int ot yrcbUa 

Misy apceUl cdueatlcft tcachera bave llsltad knwladga «iid tkllU is tMcUne 
pliytlcal advcatloa and racraatloa aetlvitlaa. 

Obiactlva 

To daalsn and conduct an aCCectlv* la-^nrlce odttcatlon oodel. 
Scopa ot rtaa 

Salact a atttropollua area la which to conduct an la-aanrlca educatloa pro> 
gran Cor apaclal aducatloa taachart and phyalcal adttcatloa and recreation pareon> 
Ml. Additional partldpaau nty be invited Cro« the Title VI regional aree. 

Thfc end produete voald be: 

e, e beter prepared teecher 

b. e More iHforaed acbool edalnletretor 

c. e hl^r ^llty ot phytlcel educetlon end recreetlon protrea 
Keeourcee 

Projected coet will be covered by resUtratloa £eee Inuludlnft poeelbU 
credit Cr^ e coopcretlng college cr unlvtrelty. 

Cenclttdlag Stateneat 

rinel plennlttS end ertettseaeate vlil be conducted end/or coordinated vlth 
locel echoole, reslonel Title VI, Stete DepartMnt ot education, and cooperatlttS 
cbllegee or univereitiee. 

I£ thle plan U well received. It could eerve ee e aodel to be used in eny 
0£ the 17 epetial edtieaeloft (Tlele VI) retl«M throufheut the etete. 
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ACTION fUK rot rarSICAL EDOCmOH AID UCIE&TIOH 

roK THE mmxxt rsuided akd msicAiu MASDicmEo ni 



soon tUKDTA 

Mr* Crmls Betch 

Mr* Ltrxy Klnt 

I>r* DonaU NcCollaugh 

Sf t€mnt of Frobl^ 

n> ectlvt tAtk force or croup of p^aplm reipoulbl* for this %n% of coocern 
exUtsln the ttMt* EKCtptloMl children of South Stkoto ere not receiving en 
equal opporftmtlCT to pertlclpete In pfajrelcel educetloa end recreetlon* Serrlcee 
need to be loitUted* 

Oblectlyee 

1* Idttcete the public rece^lBg edeptlve phyelcel educetlon proftew aotf 
In operetlon In the etete of South fiefcote* Thereby Increaeims the evere* 
neee of the public of Whet edeptlve phyelcel edocetlon to trying to 
eccoevlleh* 

2* Dewttlop vorkehope In tdepted phyelcel educetloci end encouroge collegee 
end unlvereltlee to offer coureee in thle eree* ^Seek eeeletence ftott 
Joeeph P* Kennedy Founletloo end other poeelble reeourcee* 

3* Develop or edopt e guide deelgned to eielet phyelcel edueetore la orgen< 
lelng e pro«reA of edepted phyelcel education* 

Scone of flan 

Each Ittilvlduel vlthln eute thet vould benefit frott thU type of progres 
Initially youth* eventually adult* 

leeourcee 

peepU-^lvic ftofeeeioml grovpe 
Indlvidiial*-CoMimlty and Profaeelooel leadere 
Mmey-'^ederel* etete« loeel funde« prlveu and civic donatlooa 
MiUrUle**«tlllaatloo of eniating natural reeourcee 

Ceeeludiae StetoMUt 

A co^»rehenelve organiaatlonal thruat la neceeaary* Ut feel thle ceo be 
done by unifying hey people ecroee the entire etete end elertlng thea to the 
l^rtence of euth en endeavor* 
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AcnoK ruv m vmsictL eoO»txgr amd iBotutioii 
TOft THE mmmt nxuam akd msicua.Y BAKticmsD xm 

tfXSOORSIH Hr. rvtrlck mias*r 

nr. Deeald Toia 
Mr. Earl Ctapbtll 

I. VractlcttB tKp«rlaiic* vlth hcodlcappad for plQfilcal •4oe«tloa ud ncraitloD 
undtrtradutaa , 

8Ue— at of Frobl— 

For tha pait f«w yaara, Wiicottaltt Stata Dftlvarilty, Vhttawatar haa coodoeted 
a protraa irtwraby uadargraduaca atudaata in apacUl adacatloa. aa m ra^ulraaattt 
«l eomf^Ut^nn of cvrtels coorMa, ham a apaciflad auifear of hoora woTkinK with 
tha handlca^ad. 

1* «il«orth Oouaty SpacUl School (llUwrn) IML»TMt 

2. ■athaada ttttham taa-Watartom Aiaida^lal Sea* tvt Mkntelly Aitardad 

3. St. ColUtte'a SchoolMaffaraoa laatdatttlal Warn for Mtctelly latardad 
4* Cantral and Soutiiani VlacoMlM Ooloalaa aad tralolag Schoela at Madiado 

and OkloD Crova* raapactlvaly* 
5* UlacooaU ttata Ihilvaraity, Oddwah haa a alailar pr«Sraa at aofheaora 
laml for apaclal aducatlea uadartraduataa* WleMhat* ftata Boapltal for 
aantally 111 and aaetlonally diatiirbad and Winnahato Otrahral Palay Eaatar 
Cantar for ■Klttplahaodlcappad chlUraa ara two tha fracttcwi altaa* 

Tha ptoblaM la that to our haovladta* only apacial adueatlon tradyata atudaata 
k«v« baan lovolvM lo thla prograa* tacraatloo aajor la offarad at tha Olilvaralty 
of Wiacaiiaitt, Nadlaoo* Ihyalcal adueatlon aajora ara offarad at tha Onlvaraity 
of Wiacanala, Nadlaon; WlaconaU Stete Qhlvaraity, laCroaaa* Moat othar atete 
Onlvaraltlaa offar phyalcal adueatlon «tnora< 

0«ir praadaa bold* that thoaa uodartraduata atudanta in physical adueatlon sod 
racrnatlon ahould at Uaat ba axpoaad to tha various aieaptionalltlaa, alnea nany 
will «orit with axcaptlonal dilUran upon grodnatlon. Ihla could ba acccnpllahad 
th7«aili a n^lnd ndartraduata Introductory couraa 4aallng with mrloiia aseap- 
tlonnlltiaa and/or practlcua axparUncaa with ascaptlonal chlldran in a ichool 
aattlni (aithar raaldantlal, Inatltutlonal or ptibllc achaol)* Anothar aolutloa 
to thn prohlan wonU ba to ancoarata aanlor atudanta to practlca taaeh or Intarn 
with aMeaptlonal chlldran* 

Obiactlvaa 

1* KatablUb and naintaln ce— iniiitlon with taachar*tnlnlng tnatltotlona 
lAlch offar najors and/or Minora im pbj^lcal ndueatlon ind racraatlon* 

2. laliat tha aU of Wlaconain Aaaoelatlon for Itealth. Ihytlcal MucatUn 
and lacmatlon to aU in aatabliahli« cannunlcatlon with ffcyaUal adu* 
catora praaantly taachlng to tdantlfy poaalbla training altaa* 

3« Cranta a atata-«14a awatonapa of tha naad for conprahfiiilva prot^ua of 
phynlcal odueatlen and racraatlon for tha atcaptlonal chlU* 
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4. EKplora pMalblllty of tMchar trslnlot tsstltttttoM laltUtint •& totro* 
dttctocy coviM M cbt «sc*ptloMl chiU f«r mitrtn^Mt* atadtttt* In 
pliTalcal •dacatlm «ad ncnatloa. 

5. rronrite tutltttttow of htflMr luning vlth • lUt •£ nralUbU ^raetlcaa 
•lt«a (piAllc ftdwel cUaMa, ceaftetttUl. Inatlttttleaal) with tb* bope 
that tbty vtll offar tbalr uaJargradnata atntanta an epyortuaity far 
practlciai axparlanea vtth ascartlOMl eblUraa. 

a. OMargraduata fraetlcM (volaataar or ra^olrad) 

b. Yractlea taachli«-l*t«ra*hlp 

geeaa of Waa 

1. lalttal coatact by lattar, Uttlnilaf faaatlooMln ^rp* ••zff, lAlch vtll 
aspUitt attlea pUa^ 

2. Fallow-lip talapiMM coatact. 
A. Coatact vtth Humt 

4. OttMilstac a afttwJIag boacA aaaaioa 

5. Ortaalstac a i iMlttaa to Uplaaaat actloa pUa 

a. VlijrBleal Maeatftoa Dtpartaiata to. alio* aaiartradiutaa to hava practi- 
ce axparlaaea vtth aacaptloaal cblUraa, prior to aanlor y*ar. 

b. Ibyaleal Uaeatloa Dapartaiata to alio* aaiarcroAaataa to t^ altbar 
a rafalratf coaraa oa aneaptloaal chlUraa ar alactlva. 

c. faaior yaar atadaat taachloc vlth aseaptloaal aa vail aoraal. 
U faoatcaf 

1. Stata DPX Dlvtalaa for laaAlcappaA ClilUraB>-atata aoparvlaor pIqralMl 
adttcatlaa ud racraatloo. 

2. VlaooMia Stata Ublvaralty Ihyalcal Bducatloa Dapartaanta aai tpactal 
Maaatlott. 

3. Utalvaralty af llta«oaala«Madlaoa aad Nllimaliaa phyalcal odocatlan ud 
apacial adueatloa* 

4* VUcoaain Aaaoetatlon for Maalth, Ibyalcal Bducatloa aad lacraatloa. 

5. Vundai Tltla TX>B; b. B4ucatloaal profaaalonal davalopaaat act M; 
c. M-144 Booay far ltt>aanrle« taachar tralniac* 



X« la oar iataat to tavloatat a atata-wtda pUo .wlwraby pfcyalcal adaeatloa 
vaiorttadoataa racalva • coaraa iatrodueiac thao ta tba varloua ascaptlooallttaa 
aad racalva practlcua aapartanea bafara tha aaalor yaar aad practlca taachlBB la 
aacaptloaal chlldraa. 



63 



BEST COPT AVAIIASI£ 



PART IV 
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tttJOt XSSOKS AKD COMCZtKS 
rarSICAL BODCATIOMt UCBBmOR AXD SFBCIikL SDOaTIOH 



Th« IdcntlflcatiOD of the mjor 1mm« and coiic«ni coofrootlag phgritcal 
€diicitloo» Mcnatlon and apecUl tdoeitlM Wi achiairttd by Mtu of tbt Adelp&l 
Survey ptoccat* EeeeiitUlly the ptoceti involiped the identlflcetloo of ooe prl* 
ttiry liiua or ceiiGero by each of the cenfereee relatlw to their dUclpllnt* A 
Hit of leiuei/coQcena for pbyelcal education* recctattoo end ipecial edocattoo 
wai developed tnm the lattlal reipooeet end then teeuhaltted to the ^rttclpaete 
with «:he loetrttctlon to tenk order the liiriee/coocene fnm one to ten* 
ffafitcal EJticatton * lecteetlon 

The reenlte of the reok order for the reiponeee from the piqrilcal education 
and recreation repreaentatlvea indicate their nMt preialng concern «ea the need 
to develop a atata plan to coordinate the training needa* The dealre for Inproved 
iaterdliclpllnery cooperation betnean ipecial educetton* phyalcal edncatlon and 
recreation appeared aa the aecond noet frequently raoked concern* nhlla the proh* 
len of indifference hy the pobllc for the phyalcal educetlon and recreetlon needa 
of the handicapped rahked third In laiportence. 

The rnnk order of the ten aoet preaatng cooceme/laiuea In phyalcal education 
and recreation aa identified by the repreaentatlvea fron the tvo dlaclpllnea at 
the lutltute wee: 

1* Develop a ateta plan 

2. iMprove Intardlaclpllnary cooperation betvean Special Education* Phyalcal 
Education and Recreation 

3» Lack of public concern about fhjrelcal Education and lecreatlofr needa of 
the handicapped 

4» Practical experience for undersraduatea 

5* Currlculyn fev^lopnant tdilch U not ^'traditional In daalin** 

6* Hora trained peraonnel needed 
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7* Better praperatloa of school edainlitrfltore 

3, littritvel^fltormgt end dtaMalaatlOQ of infomttloa In fttyalcal Zdocatlon 
end atenetloo for the Bt&dlceppod 

9. Hon effective lUllUetloo of existing fondlag remtrcei 
10. More e«plieili on evaloetloa of training progreoe 

Soeclel Edocetloo 

the reepoiiiee of the coofereee frw epectel edvcetloQ Indicated elaller 
concemi ewmg the higher IteM eg the phyilcel edocetlcm * recreetloo sroup. 
The foreaoet amcen reoked bf the apeclel «ducettea «ee the sseed for lAproved 
InterdliclpltBery cooperetloo. The iecond caniked Itea vee Uie oeed to Mke prec* 
tlcoa experleoeee aore productive vhlle the third liiiie ws the lech of public 
coQcem for the plqrelcel educetlon end recreetlon oeede of the handicapped. 

The rAttk order of the ten «oet preeelag coocemi/taeuti In epednl educetloo 
ei ideetlfLed by the repreeencetlves fro* the epeclel education at tho Institute 
veei 

1« Iflprove Intenlliclpllttary cooperetlon betMea epecUl educetloo^ phyelcel 
education and recreetlon 

3, Mom to Mke practlcus eiiperUiice aore productive 

3« Leek of public concern ehout physical educetloo end recreetlon needs 
of the handlcepped 

4, Provide M»re flexible progrene 

5, Progrene thet do not Isolate fron the **fM>mal** 

6, Leek of coosultlve servlcee fdr the handicapped 

7, Obtaining nore funds 

8, DevelopMsnt of aodel training prograstf for ecete ind locel levels 

9, Better preparation of achool adatnlstretors 

10. letrlaval^ storage^ and dlssesdnatlon of Infonsstlon In phyelcel educa- 
tion and recreetloo for the handicapped 

A review of the rehk order list of the laattes/coneeres for the tvo groupa 

reveala a conelderebla agreanent betuean the fclnda of Itans ldentlfle4 by the 
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coofeMts* Of thft flrai tbttt item item Mcli groups two Idtatlcal but 
not la the 9Mm rank order* Aa eualoatlOD of tbe tvmnty raiikftd Itew revealed 
only eljc ublch did not eppeer la the list Cor both groope* la coqc1u«1oq» the 
Aldtlphl Survey ehoned ^ore ec>*«>»>it ee to tbe Iteoe oC coacems/liiMe thea 
dlMgreewat* 
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Bach of tfeft prftcccdltts •ucMtnts coaulna tb* smsom of th« partletp«nt« * 
re«pofi««» €*pnM—A sltber onlly or In writing Chroa||i tlw •valoatlon tool ttt*4 
to erltlqiM tht eoaftrtaco. Th* Klghllijbts of tbtlr cvalMtlv* ruMtxIw 
pcttHnttd bolow. 

Ihe itovf folt tbt lutltttttt oervtd «• • valwbls mmnm of brlntlof lodl- 
vldtttU fre« tbno 41»elpltM« t«tttlMr vrtko art coMltt*d to • pngroa of tot«l 
«4DC«tl«t for tho MMiUlly roUrdod tuA piqrnically baodicapptd end opening ilnls 
of coMMmltstlon WtwMn thoM ladlvUtmU tliat had net axlatad pttvloualy. 

An oMWtnatloo of tka training Uaiiaa» preblona and aaoda Idantlfltd by tba 
partldpanta ravaaUd Itaaa eoMOtt anong aeat of tba participating aUtaa aa 
veil «a tuny ulilcli vara unlqua to om atata. In tba pcocaaa of aitplorlng and 
Idantl^lng training aatda, tba partlelpanta ralaad nany ^uaatleoa «blcb ara 
wortlqr of furtbar atudy. Aaong tbaaa ai*: law can f wlf ttlona and coopara* 
tlon ba l^^ravad batnaan tba tbtaa dlatlpllnaaT Mut can ba dona about tba lack 
of public ceoeam for fliyaieal cdtteatUa nd racraatlont Mut bind of practlcua 
axparlancaa abouM ba daalgnad for atudantaT low mtf phyaUal adueatlon wd 
rtcraatlon profaaalooal praparatlon aedala pro^rlda aera fla&lbllltyt 

On tba baala of tbe partlelpanta* faallnga aitpraaaad at tba lnatltuta» tba 
follovlng conclualona vara avldanti 

1, Tba partlelpanta had ac^ulvad naw InCoraatlon fraadialrlntaractlon vitk 
othar dladpllnaa tdilch atlMilattd tba davalopMnt of naw vlawpolntOi aanal- 
tlvlttaa and poaalbla attltuda changaa. 

2. Tba mwbar of profaaalonal praparatlon 'ctirrlculUB In pbyalcal adueatlon* 
recreation and apcelal education aaaa to ba adequate but that aora innevatlva 
deeigna for and gftataf f latlblllty vl^ln praaant pragraaa aaad to ba 
developed* 



3. ?rtctlc:s^ esptrltaM U tn Mwatlil tnlnlnf lofradleat todl^^ tuch^ 
oeed* Qot oaly to W l&corponccd tn proftttloul prtpasatloa pro^riMt bot 
carefolty dttlcoed to b« • prodoetlvt CKperleac«. 

4. A OMd for inprovftd iDtordlollplliiary cooBonlcatlona it oil levclt * 
•tato dttportWQt* btcihor «doc«ttoa«t tnitltotlou, odiool mf%tmm nd coKmlty * 
Wii • coaaon pntitat prdblra oxpnoMd aoit partlclpaati. 

5. TbtM U • lack of public oooctni tn gpiienl oboot ptqrtlcal edocatloa 
4od rocroitlM Dt«d« of the btadlcappcd tod tbat orttDltod public litfoztHtlDn 
profru* iittd to b« iJi^leMfitftd to cbanit th« pranldlnt tttltodo. 

6. Although sinerally rtcofnlnd lUiiCed, proteat ftrndltig ratoorcci 
«t tha local, tttta «nd federal laml mad to be aore tffectlirely utilised. 

Hm lutituta aarvtd aa an affective Mena in iaitiatitig ea emaaliietioa of 
Che Mjor cooceroe, laaute tod M«4e ralatiire to treiftlng progrMe in pbyilcal 
edacettoa tnd racraatioa. la addltioti, ectton plw vtr* developed for aach 
atete for the purpoee of iaitietlnc epproacb to eolvlog cm problttt «e 
Ideetifled vlChia the coocerae^ ieetie* tnd needa. 

Ihoee pArticipatiiit r«eotnlt*d that their paraooal iuvdlveaent b«e aeiiuted 
la creeting aen iaterdiicipllaary raletieoahipa eod sreeter enerentii to treln-^ 
lAt pr^leae aad Mtedi oS ae^b of die diacipllMa. The ei^iloa plabi *i^»aa 
the coaCereee* deeirae for Lapromaeat thronih chatige* Aiqr pvaatttal cbonta 
will nqulra cootlttiied dlelotus ead la-4epch etudy ct prot^eiloaal praparatlofi 
aeedi eupported by oo^tolnft prograae to neat currant neede. 
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IMSnTDtE VSBSaSBSEL 



Dr. Valcer f . Brtlatg, tsitltote Director 
SpecUl Vrojftct Director 

5diool of BcalUit Hqrtlcal Sdocatloa and Ibecrtscloa 
3>7 (tost 17th Avtmw 
The Ohio Scattt OnlvsTaliy 
Coluoibtts, Chio 43210 

Mr. fiAbert BolUad, Saperrlur 
Ohio State Dcpftrtaenc of Edoeatloa 
65 South Prone Stieet 
Coluahua, Ohio 

Mr. JoM^ Buber, Special Project AeeUtanc 
School of Beelth, Pfayslcel Edueetloo ead ■tcreatloo 
3>7 Uiat 17th Avenue 
The Ohio State Qalveralcy 
Coluribua. Ohio 43210 

ieeo«rce_PartlciPanta 

Mr. William Hlllnin 

Dlvlaloo of Training Prograaa 

Bureau of Educacloa for the Btactlcappcd 

Departoenc of Health, Bdueaclon and Welfare 

Hithlngton, D. C. 2020% 

Mlea Oelorea Ceddee, Project Director 

School of Health. Physical fiducaclon and Hacreacloa 

lodUna Scace Uolvertlcy 

Terre Haute, lodUna 47609 

Ma. EdoB Sntbei^ 
Aielatanc Profaeaor 

School of Health, Fhyalcal Education and latreecloo 
Illlnoli State Unlvertlty 
MorMl, IlllnoU (1761 

Mr. Dan Kennedy, Project Coordinator 
Departnent of Ketreaclon an^ Park Adatolatratlon 
College of Hiyalcal Edwatlon 
University of tlUnpls 
Chaapalsn, IlllnoU 61820 

Dr. Julian Stain, Conaultant 
PrograM for th» Rendltappcd 
Aasoclatlon for Heeldi, Physical Education and 

Retreat Ion 
1201 16th Street, H. W. 
Wsshlttgcon, D. C. 20(06 
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mdwit ^Mtttttf yartlclpanf 



Hr. Jerry E. KslUy, As«Ut«iit prof€Mor 
Office of ReeceetlOQ And Fexlc letourcc* 
ttalverelcy of IlllaoU 
Che^isn. IlllaoU £1822 

MUt Clcfka Klltore 

Office of the Saperlatciideiit of Vublle 

lactmcttOQ 
316 Sooth Second Street 
SprlttSfleU. llllooU 62706 

Xr. JoD ftttttea 

As tie teat Director 

EMI Beadlcepped ChlUrea Secttoa 

1020 South Spring Street 

Sprli«fUU. IlllDoU 62706 

Indiana 

Hr. Kaynend g. Baaaoo, Director 
Educetton and Activity Therapy 
IndUne DcpertMut of Mantel Rtslth 
1315 Wast Tenth Street 
Indlenepolle. IndUna 46202 

Mr. Leo Dillon, Supervisor of Protrsne 
Indteaa Dapertaant of Vubllc laetructloo 
loo« 10ft* State Office ftultdlns 
IndUnepolls. Indiana 462M 

Dr. lobert Tobo 
Itaith $«prlee Oepartaant 
IftdUna £te£« Seavd of Health 
1330 Ueat taatlyen Street 
lodUnapftlU, ladUna 46&06 



Dr. Loals Alley 

Director of Vhyslcsl Edvcetlon 

DepertMnt of Rtalth end fhyelcal Education 

Qtolveralty of loea 

Iowa City, Iowa 

Mr. Jerry Ceatar 

Depertaant of fubllc laetructlen 

Dlvlalon of Special Education 

Crliiea MUtas 

Seat I4th and Grand Avenue 

Dee Molnaa, Iowa 50319 
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Kr. DouU UfldUy 
AtsUUnt Professor 
Oepartaent of ftecrutloa 
lis FUU Boose 
Uotvertlty of loya 
lOM City, lom 522^0 

Mlehleeo 

I>r. David Fuller 

Oe]Nirtacnt of Ayslcal Educatlm 

VaoBii** latranorels 

Michigan State Itelveralty 

East Laaalng, Htchlgaa 48823 

Hr« Xbooaa A, Msdcaood 
Flint SdMol Board 
2601 Stevaoton Street 
Flint, Hlxhlsu A8S« 

Kloiieeota 

Or. Oooald Buchaoaa, Cbalraaa 
Departaant of Heereetlon 
Htiikato Stete College 
HtBkato, Mlnneeote $6001 

Hr. Levrence Erie, Aeeletent Supervisor 
Health, Ibyelcal Bducatlott end Safety 
MiiUMaote Oapartnint of Sducetlea 
Cepltol Square l«illdLik| 
St. F«ttl, Hloneeote 

Hr. Deaiiie J. URoque, Director 
depertaant of Special Sducatlon 
226 North Flret Avenue Kaet 
Deluth, Hlasaeota 95902 

Mleeourl 

Or. Fraalt Celev 
St^rlnteodcttt of Schools 
Board of Educe t Ion 
St. Charles, Mlesourl 

Mr* Ogosld H. CcSf Director 
Oepertocnt of Speelel Sducatlon 
State Departaent of fidueatioa 
p. 0. Box 480 

Jeffereon City, Missouri 63101 

Dr. Hfi^rt M. teylor 

Beelih. Ihyslcel Bducetlon and Safety 

State Depertawnt of Educatlm 

». 0. BoK 480 

Jefferson City, Missouri 63101 
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Worth Dakota 



Mti. CUdys JobAttttti 
Fargo Parit Dlitrlct Board 
2105 North Eighth Street 
Fargo* North Dakota 58102 

Dr. krser D. Bema 
Departiaent of public Inatructlon 
North Dakota State Vnlv^ralty 
Targo* North Dakota S8102 

Hr* RuaacU Flttiley* Director 
Dapartaatit of Special Eduoatloti 
ftlclilaad Comty Sdioola 
VahpepoQ* North Dakota 

Ohio 

Mr. ftobert ^llaad* SupEkrvlaor 
Ohio State Departunt of Sdacatioci 
35 Sooth Front Street 
Colwbua* Ohio 4321S 

Mr. Jaoea Schlwoller 

Cdueation COtteulunt for Vlaoally Sandlcapped 

and Crippled 
Ohio Dlvlilon of Special Bducatloa 
3201 Alberta St^^at 
Collate* Ohio 43204 

South Dakota 

Mr* Craig Beach 

Special Education Conaultant 

plviaioa of Pupil feraociihel Servlcai 

606 NOrtb Euclid 

Pierttt* South Dakota S7501 

Nr. Larry King* Acting Coordinator 
Stalth* Ihyalcal Education and ^creation 
State Cepltol Building 
Pierre » South Dakota S7501 

Dr» JDonald MeCullaugh 

DepartMOt of Phyilcel Education* Vacreatlon 

and AthleClci 
Vnlveralty of South Dekota 
Vanllllon* South Dakota 47069 

Blacoaain 

Mr* &«rl (Gene) Ceapbell 
Director of Bendlcepped Progran 
Niltfcukee Public Schoola 
Milwaukee » Uliconaln S3201 
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Mr* Patrick L* Pf Iteger 
DepardKOt ot Public lutructlon 
Olvlfllcm for Baodlcapped Children 
126 LaogdoQ Street 
Hedlflon, UlvccMielD 

Mr* Donald Voee^ Director 
Departimt of fbyelcal Sducatloa 
VUlwortb County Special School 
Elkfaom, Ulacoulfi 53212 
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HIDUEST IHSllimE FOR SPECIAL EOBGATIQH. 
msICAL EO0CATIOH AND SECEEAtlOll 



A Study of TTAtnlos Iteedt Id the ProsrAiomlxig of Iliytlcal Education 
and Secreatlon for tb« Mentally Setarded 
and Iliyalcally Handicapped 

Vfedneaday. September iS^ 1971 
1:00*7:30 p.m. Seglatratlon 
7:30*9:00 Social Hoar*BaQquet Room 

Thugaday^ Saj^teaber 16. 1971 

9:00 a.m. Official Welcoming Seaaton 

Dr. Donald Anderaon* AaaocUta Dean 
College of Zdacatlon 
The Ohio State Unlveralty 

9;lS a.m. '^Regional Conferencea: Dealga and Purpoa^" 

Mr* William aillman. Jr* 
Diviaion of training Programa 
Bureau of Education for the Handicapped 

9:30 a*m. Keynote Addreaa 

*lCnovledge» Soeletyt and lodlvldualt What la 
Eiiential?" 

Dr* Jack S* Frymler* Chalrmtn of the Faculty of 
Curriculum and Foundatloni 
The Ohio State University 

lOslS a.m. Reactor Panel to Keynote Addreaa 

fir. CTVtlU Johnson* Chairman* Faculty of 

EiECci^tidnal CHlldfeiit The Ohio State Vtilvera^ty 
Dr. Louli Alley » Director 

Department of Health and Fhyalcal Education 

Unlveralty of Iowa 
Dr* Donald McCullaugh 

Department of Phyalcal Education and Recreation 

Unlveralty of South Dakota 

10:45 a.m. Coffee Seaalon 

11:00 a.m. '^Training Pertipectlvea: What*i Happening and What 

Should Bo Happening in Special Education" 
Dr. JaMi Beaber* Aaaoclate Profeaaor 
Area of £3&ceptional Children 
The Ohio State Univer£^ity 

12:00-1:00 Lunch 
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1:00 p.m. "Trslalog Perspectives: l»uit*s Bsppenlttg sod Wlut 

Should Be Happenlag la fhyslcal Education sod 
Becreatloa** 

Or. Julian Stela* Project for the Baodlcspped 
A*A .R.P.E .It. 
WashlngtODt 0. C. 
Presiding: Miss Dolores Ceddes 

School of Bealtht Physical Educatl<m and Becreswloa 
lodlaaa State Oblvierslty 

2:00 p.m. State Team Exploration and identification Session 

3:00 p*m. Coffee Session 

3:15 P*fi* Report Session hy SUto Teaas 

6:00 p.B. Hospitality Bour 

Friday . Septe^r 17, 1971 

9:00 a.m. Report of Mid*Coatlnent Regional Conference 

Or. William Chasey* 
Unlveralty of Texas 
AustlQt Texas 

9:30 aitt. Action Plan Development Session 

11:00 s.m. Sounding Board Session 

12:00 noon Lunch ^ 

1:00 p.m. Presentation of State Action Plana 

2t30 p*m. Evaluation end Closing Remarks 

3:00 p.m. Adjournment 
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MI0IS5T SEGIONAL 1H5I1TU1V 



EVAttUkTIOtf FOBM 



Itiitntctlcms: Please check the coluon that generally repreienCi yoor eoiwr to 
the que iC Ion. 

Tee go ttwleclded 

1, Vai the prmotlon effective? 

2* Did the pattlclpiats undetitaod what was 

wfa e3q>ect«d of theaT 



3. Were the oeetlng facllltlai adeqoateT 

4. Were the dining and housing fadllclea adequate? 

5. Wes reglatratlon haiulled effectively? 

4. Were helpful atudy naterlala aade avallablaT 
7. Were the general aeaalonst 

«. Relatively free fro« dlacractloos? 

b. CharacteriMd by good physical 
srrangeottntaT 



c. Made Manlngful by clesr preaentationT 

d. Appropriate In length and nuiri^er? 

e. Clear «s to goals and purposest 

f. Effective as to the use nade of education- 

al technlquea» aubtechnlquea and side? 
8. Were the special state Intereat grodpa: 

a. Made up of peraona irho: 

1. Had coflmon interests? 

2. Could vork together? 

3. Were slmller in background? 

b. Adequate ss to physical errangeisents? 
o, Well conducted? 



d. Steffed with appropriate resource persons? 

e. Cleer es to their goals and task? 

f. Apprc»priste ss to: 

1^ Frequency of ineetlng? 

2^ Length? 

g. Effective ss to the usn made of educe* 

tlonel technlquest subtechnlques and aids? 
9. Were the discussion* practice* or work groups : 
s. Wall conducted? 

b. In sulteble surroundings? 

c, Cleer ss to their: 
1* Tssk? 




2. Responsibilities to the total group? 
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d* Appropriate at to; 
U Uagth? 

2* Frequency of mctltts? 
10* Did the coordlDAtor and atafft 

a« Cerry out reipoailbllltlcs? 
b« See that the gnn^ waa veil oriented; 

1* Prior to arrival? 

2* After arrival? 

c* See that athedulea were net? 

d« Properly inatruct the niource iwradns? 

e* Help the partltlpatta to learn? 
f* Itemaln flexible and able to oake adjuat* 
nents to aid learning? 
11* Old the reaoorce people; 

a« tkideratand their reaponslbllltles? 
b« Onderatand the techniques they were 
Involved In? 

c* Uae undetatandable Ungoege? 

d* Uae helpful exaaplea? 

e* Rewln available for tontultatlon? 

f 4 Preaent lnforaetlon clearly end ef fectlvelyT_ 
12* Did the ptrtlclpantai 

a* Hike advance preparation? 
b* Make uae of their opportunltlea for 
leamlngt 

c* Attend aeetlnga on tloe? 
d* Cooperate itlth the coordinator end 

reaource peraons? 
13* What waa accoqillshed? 

a« Was uaeful Inforsifitlon preaented In the 

general aeaalons? 
b* Did the participants ahcv evidence of 

having acquired Information* new view* 

points* or of having changed attitudes? 

c« Waa progress aade toward the goale? 
d« Have problems or needs energed which point 

toward further study or action? 
e* Waa there evidence of wllllngneas to 

accept recponalblllty for further study 

or actlont 



14* Feel free to Hat any commenta regarding the laatitute on the back side* 
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A Study of Ttatttlng iteedi In the FroeranniQS of FttyalMl Edccatlon and Biecreatlon 
for the Itentally Retarded end Chyelcally Baodlcapped: A repi>rt of the Mlduest 
Regional Initltute for Special EducatlOD* Chyslcat education and Recreation. 

Coopllad and Edited by Walter F* Erslng* Ph. 0* 

Conteata 

Part I General Presentations 

'Regional Training Inatltoteai Their Design ami Furpoae,** by Mt. William 
Blllaant Jr. Bureau of Education for the Baodlcapped and 'Xnovledget Society* 
and Individual: What Is Sisentlal?" by Or. Jack Frymlert The Ohio State 
Cnlwrslty. 

Part II Training Perspectlvea In Special Educatlont Physical Education ai^ 
Recreation 

*Vhat*s Happening And What Should Be Happening In Special Education," by 
Or. Jams Seaber« The Ohio State University* and **Uhat'a Happening and What 
Should Be Happening In Physical Sdycatlon And Recreation'* by Or. Julian 
Stain, Antrlcan Association for Bealtht Pt^alcal Education and Recreation* 

Part III Institute Deliberations 

Thla part consists of two sections* Section A which deals with the Issues* 
concerns «nd prohleoi in training for phyalcal education and recreation for 
the handicapped aa Identified by Interdladp Unary teaos froo ten Midwest 
States. Section 8 presents an Action Plsn developed by each of the partld* 
patlng state teams for the purpose of affecting change In one area of need. 

Part IV SuMaary 

this aectlon Includes the results of the Adelphl Survey and a discussion 
on conclusions resulting ftoa the Institute* 

Appendix 

The Appendix Includes a Hat of the participants^ Institute progrtffi* and 
evaluation fom. 



ORDER BUNK 

Mo. of copies at $1^50/copy4 Amount due Please enclosa check or 

requisition for atcvc uctount (Hake check payable to P.E.R. Special Institute)* 

Same 

Address 

Cit y S tate 2 1 p 

Hall to: Walter F* Erslng* Special Institute 

School of Health* Phyalcal Education and Recreation 
337 Veat l7th Avenue 
The Ohio fttate Unlveralfcy 
ColunbuSt Ohio 43210 
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